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0.1 Project 



Date 



Santa Barbara County Bilingual Project 



3 Address of Project . 

0.U- 

STATE 



UkOO Cathedral Oaks Road 



Santa Barbara, California 93105 



.05 



1- Alas:ca 

2- Arizona 
©California 

4- Colorado 

5- Connecticut 

6- Florida 

7- Guar. 

8- Idaho 
9*Illinois 
10-Indiana 



11* Louisiana 

12- iIaine 

1 3- IIassachusetts 

14- Michigan 

15- iiontana 

16- Nev Hampshire 

17- New Jersey 
13-Nev Mexico 

19- Nei; Yorlc 

20- 0hio 



21- 0liahaaa 

22- 0regon 

23- Pennsylvania 
2A-.Jiode Island 

25- Te:cas 

26- Utah 

27- Veraont 
2S-Uashington 

29- Wisconsin 

30- 0ther (specify) 



1.0 PROJECT HISTORY, FUNDING AMD SCOPS 
1.1 Year Project began under Title VII: 
see 97 - Q3&> 

Project 07 - 1570 

No. 17 - 1971 

2.0 FUNDING (ilar!: all that apply) 

2.1 1-Any P.JOi; funding of BILINGUAL program, if Title 

VII continues or expands that program 

0- no prior funding mentioned 

2.2 Year prior funding bsgan 

2.3 Prior bilingual program ^involved: 

1- early childhood fr re ih + K > 

2- eleaentaxy students (grades 1-6) 

3- secondary students (grades 7-12) 

0- not specified 

2.4 Source of prior bilingual program funding: 

1 - local 4-university 

2- state 5-federal (specify )_ 

3- foundation 6-other (specify) 

2.5 /^CONCURRENT fuftding of program (s), if cooperating 
^with Title VII program 



0.4- 



Santa Barbara, California 93105 



# 05 STAT2 



1 - Alaska 

2- Arizona 
(>California 

^-Colorado 

5- 0onnecticut 

6- Florida 

7- Guan 

8- Idaho 
9*-Illinois 
10-Indiana 



1 1 -Louisiana 21 -Oldaharja 

1 2- iiaine 22-Oregon 

1 3- liassachusetts 23-Pennsylvania 
U^iichigan 2A-~hode Island 

1 5- »iontana 25-Te;cas 

16- Hew Hampshire 26-Utah 

17- New Jersey 27-Vernont 



13-New iiexico 

19- Hew Yor:; 

20- Chio 



2S-Uashington 

29- Wisconsin 

30- 0ther (specify) 



1.0 P.I0J2CT HISTORY, FUHDI3G AMD SCOPS 
1*1 Year Project began under TjJte VII; 
see <ft -C196O 

Project oy - 1970 

Ho - 17 - 1971 

2.0 FUNDHJG (ilar!: all that apply; 

2.1 1-Aijy P-JOi: funding of BILINGUAL progran, if Title 

VII continues or expands that program 

0- no prior ftindinj mentioned 

2.2 Year prior funding began 

2-3 Prior bilingual program involved: 

1 - early childhood (? r e - + X) 

2- eleaentaiy students (grades 1-6) 

3- secondaiy students (grades 7-12) 

0- not specified 

2.U Source of prior bilingual program funding; 

1 - local 4-university 

2- state 5-federal (specify) 

3- foundation 6-other (specif).. i~ 

2.5/pC0NCUPJi2irP funding of programs), if cooperating 
with Title VII program 
0-no concurrent funding mentioned 

2.6 Concurrent program cooperating with Title VII involves: 
Q^early childhood (?*e S * K) 

Q-^lementary students (grades 1-6) 

3- secondary students (grades 7-12) 

4- teachers 
0-not specified " 

2.7 Source of concurrent funding, if coooerating vith Title VII 
urogram ; 

QPlocal (^federal (snecifvP^ m B ? ™ 1 

2- state 5-other (specify) 

3- universi ty S- founc! t :. r 1 m v ■ crt 

2.3 Total Title VII grant (first year only) 

2#S 3KS Jl^?.f or 4 c ^wrent programs) coopexntin- with 
litle VII (.irvt ys:r; 

3.0 1-If a TWIVZSITY is vorlring with the Title VII wocraa, 

specif i/hich: 1 ' 

0-none ~ 



0.5 



1.1 



97 



2.1 

2.2 
2.3 



0 
0 



2* 



2.5 



2.6 



1,2 



2.7 



2.8 



79,86U 
91,889 



3.0 _0 



page 2 

U.0 SCCPE of PilOJSCT 

Numbers of schools involved in Title VII pro<ran: \ 

1- one (gTour districts 0 _ not s?eci f ied 

2- tvro 5 -five 

3- three 6-other 

U.2 Total number of students in program A. First year U.2 A 

2. Second year B 70 » 
C.Tliird year C "Chart ( 

4.3 Grade level of students in program; number of classes per ft* iCOy 3- 
grade and total number of students by grouped grade levels 
(by second year) 

Number of Number of ^3 PSK 

Classes Grade Classes A 

PS-PreSchooi ^ 7-grade 7 B 

(P&idgtn --.S..C,.p.9 G-grade 8 c ~ 
PSK -J&_ TOTAL students PS and S 9-grade ? [ 

c » P«5 B TOTAL" students gr. 7-9 



ferade 1 
)grade 2 
upgrade 3 
?rade U 

5- grade 5 

6- grade 6 



....3.... 
....3.... 
3 



C, p.9 



10- grade 10 

11 - grade 11 

12- grade 12 



TOTAL students gr. 10-12 



A .ljfi... TOTAL students gr. 1-6 
C, p.5 
j»-sone 

U-U 1 J All classes graded / / 1,3 

2- A11 classes ungraded 

3- Some classes ungraded Pinal Audit p.5 

If ungraded, specify ages or grades grouped together: ^'JtlJz'^ _ 

5.0 P.ttCESS VA.3A3LES - STUDENTS (Sociolinguistic) 

5.1 Students Dominant and Native language interaction and 

cultural affiliation (indicate number of students in each 
category and specify cultural affiliation in box) 
(Circle any information which is inferred and vrrite INF.) 



1. Total 

Non-English 
Hother Tongue. _ 



2. Total 
English 

ilother-Tongue . 



^PPrf^cXXik jteinant Jf * a^lish ftnimuit 5.0 
'I .1I-E Bom - HSU , 1 v.-- " 1 



Ht8 



II.E-Dom - NSiT 



Sec 3 






11- E-Dom - arr 

0 Anglo 
5 Black 



: HE dr.: 

i r-a rr 

i 

i S dom 
HH-3T 



Hp... 
1 lW 



liiT 



Hi 

Den ij 



I Total Hon-English II Total En,-,lis] 



92 



13 8 



uiiioei ci su.uents 

(by second year) 

Nunber of 
Grzde Classes 
PS-PreSchool 

P3K Jf5 TOTAL iIC. students PS and S 

C, p.5 



greyed j;rade It 



Hunber of M PSK 
Grade Classes^ _ A 
7-grade 7 " * b 

C-^rade 8 c 

9-grade ? 

3 TOTAL students gr. 7-9 



C, p.9 



10- grade 10 

1 1 - grade 11 

12- grade 12 ^ 

C TOTAL s*"todents gr. 10-12 



3 



pl^rade 1 
ygrade 2 
^3^lgrade 3 
^ grade A 

5- grade 5 _ 

6- grade 6 

k .U£_. TOTAL" slu^ts gr. 1-6 

C, p.5 

1- * m.l classes graded 

2- AL1 classes ungraded 

3- 5one classes ungraded Final Audit p.5 

If ungraded, specify ages or grades grouped together: jjJ!rZ^ 

5.0 P.I0CES3 VALUABLES - STUDENTS (Sociolinguistic) 

5.1 Students Dominant and Hative language interaction and 
cultural affiliation (indicate nuaber of students in each 
category and specify cultural affiliation in box) 
(Circle any infomation which is inferred and write INF.) 



4.4 ...1>3. 



1. Total 

Non-English 
llother Ton-ue 



2. Total 
English 
iiother-Tongue 



p-Kon-^lisli. Iteinant ~t j^lish i^dnant 5.0 
' I . IJ-E Don - IE IT , II.E-Dom -TlEiiT 1 



No. 







Mexican-American 




C 10j p.5 Sec 3 






II 0 E-Dom - D1T • 



HE da : I lk8 



5 Black 



nan JI i 



Ij- Den it 



13 



I Total Non-English 
Dorainant; 



II Total English - 0 trJ E-Dom 13 



Doninant: 1$ n= jt-r 



II. 



92 



8 
8 



Goal: project wiU increase potential for success of children whose dominant lang. 
is Spanish l£o*Spanish dom? C 70, p.9 \<Ko* .2.CL 



Y - V - 



! N-2 Don N-MT 



Non-English 

ilother- Tongue 



English 



' 2xaaple; a native Spanish speaker 
I who ures Spanish in nest contacts 
| though he iaay Imou JCnglish 

I N-D Don - SiT 
j2xanpie: (rare) a native Jn'dish 



iJiglish Dominant 



Mother Tongue | speahing Puerto lean child" 
. born in New York who returns 
to Puerto dco and beca .es 



i a 



Spanish dominant 



E-Don 



B-an 



Ibcanple a native Spanish 
speaker who uses Spanish only in 
faniliar contacts, and English 
in all others; school, work. 

lisu:ples: l)a native E. speaking 
acculturated itoierican who may 
or '.**y not ;aiow a second lang. 

2)a native 2. speaking 
iiexican-Jherican child who lias a 
iiiniiial receptive ):nowledge of 
Spanish, but has a Latin culture 
affiliation 



®lu rMi it* v. a t>»i s~. o 



. i 
I 

SECTION C - TOTAL PROJECT PARTICIPANTS (Continued) 
"2. Add i tonal Protect Data 

V JjfjJ ^^ftw* pcrjtcij^uic. I;uribcr i 6l 

b. Staff engaged xa inservice training : K unbar IB~ 

• it «!•,»#. -i - t.~ r ••••• t Number _ 50 

d. Total nacber cf projact participants (a through c) Nuirber 229~" 

e^.. Percent of target , group mcriars whose dominant language 21% Guadalupe.' 

is not English cnu who coc» f rca lo^-incocs families.... pX-r&V^&Sffo.iS 
£. Projected per-pu?il cost for 1st, <f£h 3rd, 4th or Caqjintexi 

5th year (circle relevant year) ; Cj.,. $1,131.11* 

g. Estimated percentage of target group «hich is: 

(fewer than 2500 inhabitants) Percent 

Urban (tsore than 2500 inhabitants) Percent 

. n. Estimated percentage cf children from migrant families.! Percent [ ft" 



XSfSLt? •„ P ™^ A y^ SCHOOLS 



•' Names of Participating 
Schools 



Aliso 

Vista del Mar 
Obispo Street 
Aliso 

Vista del Mar 
Main Street 
Aliso 

Vista del Mar 
Main 'Street 
Aliso 

Vista. del Mar 
Guadalupe Union' 
Aliso. * 
Vista del Mar 
Obispo Street 



Location of 
Schools 



Carplnteria 

Vista del Mar 

Guadalupe 

Carplnteria 

Vista del Mar 

Qnsdalupe 

Carplnteria 

Vista del Mar 

Guadalupe 

Carplnteria 

Vista del Mar 

Guadalupe 

Carplnteria 

Vista del Mar 

Guadalupe 



Grade* 
Level 



K 
X 
X 

1 
1 
1 

2 
2 
2 
3 
3 
3 
k 
k 
k 



Participation (fois&e r)" 



Classes | Students per Grade Lei 



» Organization of classes is on a pull-out oultigtade level basis of up to 1/2 day 
of bilingual instruction and varies anong the three districts. 



5.2 Cultural or Ethnic identification of target students in prograa 
by number and £ of each: 



pae- 



ilunber 



A1 
A2 
A3. 



Indigenous iimericans: 

A1 Ilavajo 
A2 Cherokee 
A3 Other (specify) 
A TOTAL No,, of toeric*n Indian A 

Americans of other etlinic backgrounds: 

QiVAlexi can-Anerican 
132 Puerto-.lican 

33 Cuban 

34 Other Spanish-Anerican 
(specify) 

r Bj TOTAL No. of Spanish- 
speaking Americans 

C Portuguese-Zoaerican C 

D Franco-Aaerican D 

F Chinese-American F 

G 3s2:iiao G 

H Ivussian H 

J Other J 

I TOTAL number of H-SIT target ' 
students 



B1 M 

32 

B3 

s lte- 



Per Cent of if inferred, 
Total Students check (*/) 



/■> 

/J 

r* 



92 



t' 

r* 



.92 . . . £ 



.9 



J° 

...... /» 

c* 

y J 

r* 

^ 

f * 

/ J 



5.3 Etlinic identity of English nother tongue students other than target 
population, if specified, by number and per cent, 

..... 12 5 



£l/Agglo 

22) Black 



II TGTJiL number of 2fT students 

other than target population ^ 



5.4 Students' native language or mother tongue if DIFPKJ3NT 

from their dominant language, c / none 

(specify) 

Pffia&ftAt. lapgWge. Different native Lanpnua-e ilumber Per Cent 

1 - English ...... 

2- Spanish ...... 



(Dl/i uerA can-Aner ican 
U2 Puerto--lican 
B3 Cuban 

34. Other Spanish- American 

©(specify) 
TOTAL lio. of Spanish- 
speaking Americans 



B1 
B2 
B3. 



IkQ 



B4 

2 ilia. 



c 



C Portuguese-Zoaerican 

D Franco-American 

F Chine s e- Aner i can 

G Eskimo 

H Russian 

J Other 



C 
D 
F 
G 
K 
J 



I TOTAL number of H-HJT target 
students 



c 
c 



c' 



5.3 Ethnic identity of English mother tongue students otlier than target 
population, if specified, by number and per cent. 

(^Agglo d_ 8_ 

S)KLack Z2 5 



5 * 



II TOTAL number of HIT students 
other than target population 



13 



3..JS 



8 



5.4 Students 1 native language or mother tongue if DIFFELJ2NT 
from their dominant language. 

(specify) 

DjSjiflant lapguage Different Native Lanrgaa&e Umber 

1 -English ............. . , v . 

2 -Spanish 



5.4, none 

Per Cent 



5.5 Students 1 Dcoinant Language and Sctent of Bilingual: sm 



Dominant language j 
of students in program Students 



Ilumber of ilonolingual Ilumber of students Bilingual 



Number 



Q English 8_ 

iimerican 

Indian 

. navajo 

~T Cherolcee 

Keresan 

.. Otlier (spec.)** 
inwB^. Spanish 92 
^ Portuguese 

French 
b . . Chinese 

Eskimo * 
"•issian 

Other (spec.)* ] 



not 
spec, 

13 



Iff 



140. 



to any extent 



£ j not j only listening speaking 
, cpec. comprehension • ability 
'No. % Ho. % 



100 



33 



102 



67 



page ^ 

5.6 recruitment of Students; 5,5 3 C , p. 35 

0 - mt specified (See Xerox for criteria 

1 - Znglish Mother Tongue and Kon English liother Tongue for selection) 

Students are required to participate in the bilingual program Sf attached 

2 - Only N-21T are required to take program. aiT's participation Xerox for 1970 

is voluntary Selection. Zi^ 

13/ Both E1IT and II-3IT participation is voluntary ^ * ^ t* , ^ x 
tT- Students selected afccorilnfe to some crifeiWof project (in addition to 

languagej, 

$•7 Proportion of E • >am pupils in project area: see Chart C 5^7 0 3% 

n.s*- not specified on the ciiart 

5.8 Community Characteristics (mar!: ally that apuly) N 5,8 lf 

(% if more than one category, indicate percferft for each) 

1 - inner city-ghetto, barrio ; £ 

2 ~ major city ^ 

3 ~ small city, town or suburb " 

rural, farm 

5 ~ other (specify) 
reservation 

5.9 A. Socio-economic status of H-EMT participating students 5.9 A. 

(indicate specific percent of low SSS) 
B. Average family income, if mentioned c. 113 

n.s. .not specified 

5.10 Socio-econonomic -status of HIT participating students 5.10 _29. 
(indicate specific percent of low SSS on the blank) 
n.a. - not applicable (no EUT) 

00 -not specified 

5.11 Proportion of migrant students in project 5.11 % 
(Indicate specific percent) ~ 
n.s. -not specified 

6.0 SOCIOLINGUISTIC StT.VSI 

6.1 Project states that a sociolinguistic survey; 6.1 I °_ 

I for II for II 

II— HIT croup z: r £ group 

1 was made 

2 will be made m 

0 not mentioned 

6.2 If a sociolinguistic survey was or will be made, 6.2 I 

mark all groups included; II 
I N-EMT II HIT 

1 parents 

2 children 

3 teachers 

U community 

5 others • _ _ 

(specify) 



-ooaunity Jharacteristics (nar.*; ally that »jly) , 5,0 

(% if more than one category, indicate perfcferft for each) 



•1 ~ inner city ghetto, barrio £ 

2 ~ major city \ 

3 ~ sraall city, town or suburb' " 
\l£) - i-ural , farm. — ■ 

5 ~ other (specify) 
reservation 

5.9 A. Socio-econosiic status of H-Elff participating students 5.9 A. m 
(indicate specific percent of low S2S)* 
B. Average fanily income, if mentioned 2 
n.s._not specified Um — 



5.10 Socio-econoncBiic .status of HIT -participating students 5. 10 00 
(indicate specific percent of low SES on the blanl:) * 

n.a. - not applicable (no HIT) 

00 -not specified 

5.11 Proportion of migrant students in project 5,11 3$ 
(Indicate specific percent) * 

n.s. -not specified 

6.0 S0CI0LI1IGUISTIC SU2VEY 

6.1 Project states that a sociolinguistic survey; 6.1 I 0 

I for II for II ""AT 

1I-32T group *grov:o 

1 was made 

2 will be Made * 

0 not nentioned 

6.2 If a sociolinguistic survey was or will be raade, 6.2 I 

mark all groups included; jj US 

I N-EMT II HIT ' 

1 parents 

2 children ] ]. [ 

3 teachers 

U coununity 

5 others 

(specify) ^ — — 

6.3 Language douinance of groups (checl: i^jparents, B children, C teachers) 

will be deterained by the extent each language is used in different donains 
tiirough various neans of conmuni cation. 

e.g. specify extent descriptively: never, sometimes, always 6.3 A NS 
USE N0D-EHGLISH LAHG. us3 affiLISn 

DCXIAIHS : LISCTING SPRING \w^[\L^TWd 

1 Hone . 

2 Church 1 

3 School 

4 Woi\c 

5 Socializing 

6 neighborhood ■ 

7 filn-TV-radio 

8 iiagazinesmewis 
S Others 

(specify) 




5.. .Ofstfnued) 

OESCSIr .JN OF EXPECTED If 



IOR 




pROCrcf . IVES: 

fw. lowing pi ocess objectives will accomplish product 
.*:ject1ves #5-1. i-. preceding pages. 

^-12. 

*. The prrjtct director will survey, review, analyze, and obtain 
tests based on criteria established for tne selection of 
students ar.d project student performance objectives. 



b. The. feUir.gual teachers assisted by the classroom aides and the 
schoof se?ection cconittee will develop lists of potential 
students who meet project and guideline criteria, administer 
t.tw pa/i >a y Test of Language Facility in Spanish and Inglish 
and assist in the selection of approximately 160 students for 
the project on or before October I, 1970. 

approximately 

c. The pro^cvt director will approve selection ofAl60 students to 
participate in bilingual instruction by 10/5/70. 



i 

i 

I 



icidmc y««r. 
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CRITERIA FOR THE SELECTION OF 
CHILDREN INTO THE BILINGUAL PROGRAM • 



tz — i ne pMjc<-i untfLiu! win buvvey, r«vi«w, "analyze, mo oorain' 
tests oased on criteria established for tne selection of 
students ar.d project student performance objectives. 



b. Tte, bt lingua* teachers assisted by the classroom aides and the* 
scheof selection ccnraittee will develop lists of potential 
students who meet project and guideline criteria, administer 
the po/iiay Test of Lav a ge Facility in Spanish and English 
and assist in the selection of approximately 160 students for 
the project on or before October 1, 1970. 



approximately 

c. The pro^cvi director will approve selection ofAl60 students to 
participate in bilingual instruction by 10/5/70. 



acadeslc ysar. 

CRITERIA FOR THE SELECTION OF 
CHILDREN INTO TH E BILINGUAL PROGRAM . 

1# U l tU °* 1X0 hH»l«dg« of English - dete r1n«d by: 

*. Regular teecher observation 

b. Bilingual teacher observation and conversation 

c. English Oral Capacity Test 

d. Spanish Oral Capacity Test 

». M-t *«. *nl«l lat.lll„„c. - -„„r.d b, « U„ t one .t„d.rdl„d 

*• ^^i^s^^-Lr • d,o ° i tu « — - " 

;£22£ ,> E£?2? *" ,r "" r °"° °» «*« •! 55£ 

^available, have not been needed up to this tlaw. ^ M 

•>■ , s . , 



pa~c 5 - 

6.4 If not included in survey, how was student's language dominance 6.4 I fL 



determined? 



H-EfT 



II 

HIT 



II 



1 - inferred by use of surname ^ 

2- established by formal testing of students x~-- 

3- assessed by informal means (specify how) 

4- not^ nentioped how language dominance was ^ 

6.5 Sociolinguistic Survey includes; (check all that apply) 

An analysis to determine if an interlanguage exists 
in the community, (e.g., a mixture of two languages 
which serves as a single system of communication for 
a group of people). 
1-yes 

0- no 

jocicliiv vie tic curvar includes ito:;c covering : 

6.6 H-33iT parents 1 attitudes toward maintenance of child's 
N-3H in particular domains of use or complete shift 
to English 

1- yes 
0-no 



. . See p. I* (previous page) 
Attached Xerox x/ 

NS 

6.5 



6.6 



FS 



6.7 SH parents 1 attitudes toward their children's learning 
of the N-3IT language 
1 -yes 
0-no 



6.7 jel 



6.8 Children's own attitudes regarding the second language 
they are learning and the speakers of that language 
1-yes 

0- no 

6*9 If not included in survey how were parental and/or 
coiamuni*ty attitudes toward K-3H maintenance 
determined? 

1- will not be assessed 

2- vrill be assessed, method not specified 

3- has been or will be assessed by method other than 
sociolinguistic survey (specify how), a ^ _ 



6.9 ML, 



6.10 1 -After sociolinguistic survey is made, ho\/ does it influence 6.10 
program? (specify) (e.g. transfer or maintenance ineti actional 
programs) 
0-not mentioned 

7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers, by nuaber in each category; 
(indicate non-English language in each bo::) 



EMC 



Language dominance not specified 



(if any information is not 



a group of people). 
1-yes 

0- no 

^cicliivvictic sr-ivcr- includes itci.e covering: 

NS 

6.6 II-13iT parents 1 attitudes toward maintenance of child 1 s 6.6_ _ 
N-2HT in particular domains of use or complete shift 

to English 

1- yes 

0- no 

6.7 SIT parents 1 attitudes toward their children's learning 6.7 tjs 
of the N-2IT language ~ 

1- yes 

0- no 

6.8 Children's own attitudes regarding the second language 6.8 MS 
they are learning and the speakers of that language 

1- yes 

0- no 

6.9 If not included in survey how \/ere parental and/or 6.$_JSL_ 
community attitudes toward K-21iT maintenance 

determined? 

1- will not be assessed 

2- will be assessed, method not specified 

3- has »een or will be assessed by method other than 
sociolinguistic survey (specify how), 



6.10 1- After sociolinguistic survey is made, how does it influence 6.10 ^ 

program? (specif^) (e.g. transfer or maintenance instructional 
programs ) 
0-not mentioned 

7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers, by nuaber in each category; 
(indicate non-English language in each bo;:) 



3...JL Language dominance not specified 

'...X ilother tongue not specified ^^^ } uuu 

Z. not specified whether monolingual or bilingual heading and complete the 

rest of the chart) 



(if any information is not 
specified, cross out that 



I il E Dom. j 



A-i bnolingual^ 



KEMP 
II E Dom 

U ^ Doia 
1 NEMT 



lis 



.^Jh3illJigual i 



N= 6 



7.1 



A Total Humber nnTotal Number 
Ibnolingual Bilingual 

6 



I B 
II A 

II B 

JI 1 A 
n l B A 

A 

^ 6 — 



100 



-100 



Total Ihsiber 
of Teachers 
N £ one teacher is a Resource teacher 



^predominantly Anglo p. 355 C 70 



$u*Wi «n 7-0 



355 



MAJORITY OPINIONS AS EXPRESSED ON QUESTIONNAIRE 
(Public and Private Agencies and Pai *nts) 



Question: Is there anything in the present school approach which contributes 
to the learning difficulties of Mexican- American students? 



I. Teachers lack understanding of the Mexican- American culture , 

A. There is discrimination. Some teachers lack the understanding 
of family problems that at times make it difficult for a child 
to function in the classroom. 

B. Teachers become impatient and show their dissatisfaction to 
students who do not speak English. 

C. Teachers lack the time and money to learn Spanish and the Mexican- 
American culture. They need to know these things to work effectively 

. with Mexican-American students. 

D. Mexican-American students have to live one way at home, and another 
way at school. The conflict is psychologically damaging. 

1m Schools should train teachers to help the Mexican-American student overcome 
his educational handicaps . 

A. There's a predominance of Anglo teachers. 

B. More bilingual teachers and assistants are needed. 

C. There's a lack of iniative on the part of administrators to try new 
programs • 

• Bilingual Aides should be used more effectively . 

A. Their "unique expertise" should be used to bridge the gap between 
the two cultures, rather than their talents being used as errand 
girls, Junior truant officers and odd-job hirelings. 
" Permanent provision for adequate instruction in English to all Spanish-speaking 

•tudents is needed. 



Usually operate in English— because of English speaking society; paffe 6 

All have Spanish as 1st lang—all are bilingual-use Spanish whenever it is needed. *' P t ,^Jt 
7.2 Linguist ic background of project aides or paraorofossionals. by number : £W«r+ei- 
(Indicate non-English language in each box) 

1. _ L anguage dominance not specified 

2. x M other tongue not specif ied (Spanish) 



Jlot specified whether monolingual or bilingual 
A lionolingual E Bilingual 



(if any information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 



I N-E Dom 

II E Dom 
EMT 

II E Dom 
1 N-EuT 



A Total Number 



7.2 



No. 



I A 
I B 
II A 
II B 
II-A 

ii'e 

1 



8 



A 



-£L 1QO- 



Monolingual 
0 5 



N Total Number 
of aides or 
p ar aprof e s s ional s 



3 JL 1QQ 

N ft 

Bilingual aides per 
student 3-H2 
A '69, p.26 



7.3. 



B Total Number 
Bilingual 

7*3 Language (s) used by bilingual pr ogran tca clicrs : 
(Mark all that apply) 

1 -Bilingual teachers teach in only one language 

1a-Bilingual teachers who teach in only one language teach in their 
dominant language, whether that is their native or second language, 

Bilingual teachers who teach in only one language teach in their 

native language: 

1b-only if native language is also their dominant language 
1c-even if native language is not their dominant language 
1-0-not specified 

^^Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language. 



0-language(s)used by teachers not specified 

7. U Language(g) use d by b ilingua^ v, x>rrcx\ ci dos or 
(2 lark all that apply) 



gpror o s pionals » 7.4. 



1 -Bilingual aides instruct in only one language 
1a-Bilingual aides who instruot in only one language teach in 
fc s 41 ^ heir .flSffliSSaat language, whether or not it is their native language. 
t ilingur! aidos who instruct in only ono loifi. toach in their native lang. i 
1b-only if native luigucgo is .JLco thuir dcriincnt L.agu..£e 
1o-^Vi-r. if nr.tivo language is not tlioir douinant language 
/\1-0 not specified 

(^Bilingual aides instruct in both their native and second language, 
regardless of which is thoir dominant language. 



, II A 

II E Don 1 II b 

emt ii a 



II E Don ' ; 1 "l E A ^ *»- 

H-E2T '8 bXicSI 

N JL 



N Total Number Bilitagual aides per 

A Total Number B Total Number of aides or student 3-112 

Monolingual Bilingual pargprofessionals A f 69, -p. 26 

cont. 70, p. 11 

7*3 Language(s) used by bi^influnl, p^nprrnn tcacl.ors : 7. 3 2 

(llark all that apply) 

1 -Bilingual teachers teach in only one language 

1a-Bilingual teachers who teach in only one language teach in their 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language: 

1b-only if native language is also their dominant language 
1c-even if native language is not their dominant language 
1-0-not specified 

^^Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language, 

0-language(s)used by teachers not specified 

2 

Langmge(s) used bv bilinmiAl no -ra y -.ides or parage c sic:v=n s - 7.4 

(liark all that apply) " " 



1 -Bilingual aides instruct in only one language 
1a-Bilingual aides who instruct in only one language teach in 

their dominant language, whether or not it is their native language. 
i ilmgurl -ides who instruct in only one line, teach in their native lang.; 
1b-only if native lui£uc.f;o is .lco thuir deninent l.:i^u,.£;e 
1c-wV,r. if nr.tivo language is not their dominant language 
/ p. 1-0 not specified 

(^Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language, 

O-language(s) used by bilingual pro ;.v. nicies not specified 

7 * 5 Cultural affiliation of teache rs, aides, project director and evaluators bv 
number and percent (ifcrk a n that apply) Specify cultural affiliation. 

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. % 
_ 6 100 MA 8 100 Lebanese-American Anglo 1 



0-not specified 



7.6 Selection, of H-3iT teachers from loc al comvuiity 
0-nVt specified 

Nuuber of N-HIT progran teachers froii local community 
and % of total IJ-2JT teachers. 



, pare i 
7.6 So. % 

0_ j£L_ 



^•7 Kicnber and^^iojDojrtion of teachers and aides of sane 
cultur^ K— SSFT ^sti^entsj 

indicate specific percent on the blanh, or 

if specified descriptively, 



7.7 Jo. 

*. 6 10 0 
B 3 100 



Bilingual aides per student 1-28 A = teachers 
Bilingual teachers per student 1-37 b = aides 
A '69, p.26 



1- few 

2- sone 

3- nany 

4- most 

5- more than half 
0-not specified 



no. 's 



7.8 Teacher g^%Qo&t\Qris - Training and e::perience ^rio^ tp project 
(indicate number of teachers vjth each qualification, 7. 8 

if siven) 2,3,5,6,9,10,lU,15 



n.s. -qualifications not spcified 
0-previous courses not specified 

I. teacher nust ;aeet a specified level of language proficiency on a 

standardized proficiency test of the non-English language through 
which (s)he will instinct 

(2). .5 . teacher must meet a specified level of communicative competence in 

- the non-English language determined by a structured intervie;/fluency 
^)__ previous teaching through N-3IT (in country where it is a native^ftive- 

language, in Peace Corps) "o" : f 
^4*_.-J>revious teaching in local are^/live in the catruniij- pe£ence 
3, . courses in H-H1T language structure and usag^ linguistics or FL trainin 
courses in H-S literature' 0T literacy in Spanish " 
7. :iust be bilingual 

0. , , _ any previous education through i-ElIT/content of courses learned through 

courses in teaching SSL/auclio lingual approach : T -HiT ° 

UQ>3„ courses in methods of teaching N-2iT language/lan\ lage development 

II. courses in methods of teaching content (e.g. aathjim W— 521T 

12. certification in ESL/or escperience teaching HSL 

13. certification in teaching N-EilT 

Cfi^J*.^ cross cultural courses 

jf„,courses in the cultural heritage, values, deep cult&c of N-3IT or 
16. other qualifications, specify- travel 



ERIC 



8.0 STAFF DEVELOPMENT 



0-No staff training mentioned I >?t3} * r 6 
8»1 ^.P^iSS^iP^f^^J^j^^fp^^^ora A. For 3. Fo. 

^J?r jrnmS>fSS?i.ox^ JaJ3« fpll<^nVarsa.;: Teachers professionals 

(aark all that apply) " ~ 

See Xerox 



C p.35 S*<- 
_p.79 Y«>*.oY 

3. For Para- 9 b 



sh as a second language. 



,s. -Training indicated, but nature not specified 
-English as their s r -nd language 
►■The teaching of £h c 

as their second language. 
)-The teaching of X as a. 



.ji. 



5-more than half 
O-not specified 



7.S Teacher Jjp&iQj&tig^ - Training and c:rporienco grior 1g> oroject no.'s 

(indicate number of teachers with each qualification, "7 » o ^ 

if given) 2.3 5 6 9 10 llf 15 

n.s. -qualifications not spcified — * ^ 

0-previous courses not specified 

1. teacher nust neet a specified level of language proficiency on a 

standardized proficiency test of the non-English language through 
\/hich (s)he will instruct 
(2y. .5 teacher must meet a specified level of coHraunicative competence in 

the non-English language detemined by a structured intervie;/fluency 
^3) J^^ previous teaching through H-BiT (in country where it is a nativefaa^ve- 
language, in Peace Corps) 

L. previous teaching in local are^/live in the co:t:u;:ity -peSeiice 

3 .courses in N-HIT language structure and usag^ linguistics or FL trainin 
©^courses in B-E literature' 0i: literacy in Spanish " 

7. _umjt be bilingual 

8. any previous education through i-SIT/content of courses learned through 

(2X2. ^courses in teaching ESL/audio lingual approach 1T-ISIT 
UQ<3„. courses in methods of teaching N-ESiT language/language development 

11 # courses in methods of teaching content (e.g. nathjin H-S2iT 

12. certification in ESL/or experience teaching ESL 

13. certification in teaching N-2IT 

1 _cross cultural courses 

[lfp> Jf courses in the cultural heritage, values, deep culture of IT-31IT or 

other qualifications, specify travel 





See Xerox 


*JL ... 





















8.0 STAFF DEVELOP! tEIIT ft i a C p.35 

V' 1 * l ,2,3, j* , 6 p.79 v<^.oy 

0-No staff training mentioned 1,2,3, 4 , 6 ~) ifc^ 

8* 1 -Tfep. Iffi>±e<rt ^ A# For s# For Para- 9 b 

^AYpr.i^i^^ in_the following areas: Teachers iDrofocsionals . 

(aark all that apply) " * ' ' " ~ 

.s.-Training indicated, but nature not specified 

-English as their second language 

r-The teaching of English as a second language* 
Hi as their second language _ 
KThe teaching of X as a second language 
5-liethods of teaching other acadenic subjects ^ ] J " 
(6/iiethods of teaching other academic subjects 
in X language . . _ 

I l>3,j*,5,6, 7,9AO 
Seate d :;oals of teacher training are : 8.2 il"^3^ f T57^i7.9.10 students 

Att . I N-EMT II EMT 

U^uncierscanciin:' oi socio-cultural values and practices oi . v ' 
^Cross-cultural training 

Sensitivity to ethnocentricigia'and linguistic snobbery 
squareness oi the social-emotional development oi * 
Jttralej;ies for accomodating; the different learning 

^styles of 

fit ra belies for cognitive development of 
^Strate^ies for reinforcing the self-esteem of 
5-Methods of cross-cultural teaching or teachingfthe 

Jbi cultural component 

^Formulation of pupil performance objectives x — % 

^Methods of evaluation of pupil performance objectives x — X" 

List specific aourses if given (or Xerox and attach) 





did *sQ//c 



6.0 Train project and school staffs 

The director and/or designated project staff members and 
consultants will train each member of the project staff In the 
understandings of and the attitudes and skills required for respective 
positions and will train the relevant regular school staff In the 
understanding of and the attitudes and skills which will assist and 
support the bilingual program. 

effectiveness of the training will be measured by: 

(1) An assessment of the on-the-job performance of the staff 
based on an evaluation scale administered by the project director 

and/or achool principal and/or the resource teacher, evaluating 
independently and incorporating .valuation findings to supplement 
each other. j 

(2) By the administration of written questionnaires to the 
participants in the training Immediately after the training and 
aemi-annually. The questionnaires will be designed to assess the 
extent to which participant, are Ale to express the objective, and 
content of the training and the extent to which participants value 
the training in relation to it. application to their respective 
poaitiona. Return, which indicate approximately 70X positive 
perception. ttd accuracy will be considered as reflecting satisfactory 
results. 
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8.2 Methods of Teacher Training : (Mark all that apply) 
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8-3 2*3 



courses 

^experiential, teaching supervised by master teacher 

workshops where teachers offer suggestions to each other 
£-use of video-tapes of teachers for feedback on how they are doing 

5- cross-cultural sensitivity training, t-groups XfV)C£jc ITcL 

6- interaction analysis (e.g. Flanders system) 

7- other (specify) 

8.4 Project provides r eleased time to tea cherp an d paraproffesion- 8.4 i_ 

als for joint lesson planning : llAes 0- not mentioned 



8.5 Project prov ide p for paraorofessionals to receive course credit 8.5 
toward eventual certification : 1-yes 0-not mentioned 
How? (specify) Z. 



no 



8.6 Paraprofessional ' s role ; 

^teaching whole class 
'-teaching small groups 
^tutoring individually 
^clerical 

5-contributing to bi :ultural component 

how ? 

[jMLiaison with parents 
9-)assist in teaching See Xerox attached 



8.6 _Jm£*3,U,6,9 



Training for pro^g-fr t eachers an d parapro feagion als is given by: 8.7 A 7>9 
(mark all that apply) A for teachers B for aides b 'JjZH 

I^U^^ ®-*°??* consultants-Final 

2- project f s lias tor Teachers 

3- project's teachers 
J^othev (specify) 



Audit, p.12; A & B 
3l--bilingual teachers; B only 



(7^> Project WLrector a a no- 

8.8 Number and Prop ortion pf_ personnel giv ing tea cher training w ho 8.8 1 
are; "* * 2 

1 - bilingual 3 

2- bicultural 

3- N-SliT (specify background) 

8.9 Tj£aini n& Is ?ypv j.ded ; 8.9 

1 - during a summer session Final Audit p. 13 

2- during the academic year 

3- other (specify) 

8.10 fiite n t of traini ng: 



% 

NS~ 



1,2 



A 1 -approximately equivalent to a 
coliego course 

2- <iore than one course 

3- less than one course 

4- other (specify) _ 



8.10 

7_ 



3 (indicate no. of hours) 
5 „ weelily 

6 „ monthly 

JjL bi-monthly 

^jT) specifically designed to meet teachers 

needs; most teachers inexperienced in all 
areas & materials no. % 

8- 11 ^Jffi^^dJ>i^^^ 8.11 1 100^ 



8.5 Project pro vides for parapro fessionals to receive courpe credit 8.5 no 
towar d even tual certification : 1-yes O-not mentioned 

How? (specify) ^ 

8.6 Para prof ess ional 's role : 8,6 l t ^ t 3 ? U.6.Q 

^teaching whole class 
^•teaching snail groups 
^tutoring individually 
^clerical 

5-contributing to bi cultural component 
how ? 



(o^iLiaison with parents 
(jyassist in teaching See Xerooc attached • »/C 

of? Training for project t eachers an d paraprofessionals is given by ; 8.7 A 7>9 
(mark all that apply) A for teachers B for aides b3Z*2T 

0- not specified -guest consultants -Final 

1 - University faculty ^ t> to- A & B 

a-prol=ct;s Masto, Teachers .__ _ j, *^Sta^af teacLLi B onjy 
3-project's teachers ^ e Je**K Yfc V 

^4-other (specify) 1 

(j^y Project Jirector no. % 

8 . 8 Number and Proportion of person nel giv in g tea cher training w ho 8.8 1 _ jjg 

are: Z~ 

1 - bilingual 3 „ 

2- bi cultural 

3- N-EiiT (specify background) 

1 2 

8.9 Traipip g is ^yovided: 8.9 9 



1 - during a summer session Final Audit p. 13 

2- during the academic year 

3- other (specify) 

8.10 Ei:tent of tra ining: fl T m kjj 

3 (indicate no. of hours) # ffi) ~ 

A 1 -approximately equivalent to a 5 veeliy 6 

collego course 6 _ monthly 7 

2- move than one course ^-?v- bi-monthly 

3- less tlian one course 00 specifically designed to meet teachers 

4- other (specify) _ ^ needs; most teachers inexperienced in all 

areas & materials no. % 

8.31 ^S^^^S^fl!S!^%^. ot m te achers sttegdipfc t raining : 8.11 1 100^ 

I or: if specified descriptively, indicate: 

/ O-not specified 6-most 
Q>100# 7-many 

2- more than 75$ 8-few 

3- 50-7^ 9-other (specify) _ « 

4- 25-50^ 

5- 1 -21& 

9.0 TEACHERS 1 ATTITUDES 

9.1 Teachers 'attit udes are assessed: (Marl: all that a-jply) 9.1 13 _ 

0- not mentioned '~ 

1- to N-EilT language or dialect 

2- to N-EMT students - expectations of achievement 

3- to N-HiT culture 

4- prior to participation in bilingual project 

5- after project training 

6- after participation for a period of tine in project 

7- through a questionnaire . • 

8- other (specify) _ 

ERyKT (S^-Assessed "but not aetewnined how C p".75 



&u*/V,o,o fr y 

79 

4 

6 '° TRAINING OP PBOTECT AMD SaBOOL STAFFS 

6.1 Assign rwonslhlllry *«* jaggine, r -~ n — 

The project director will be re.pon.lbl. for th. trying prog™ .nd 
"ill h.ve th. ...isfnce of . trying con.ult.nt through th. plying, 
iepleeent.tion, end ev.lu.tion of the tnrtning prognu.. They will work in 
eooperetion with the school principal. 

, — ■ 

6.2 Plen t reining p rogrfn. 

Th. proj.ct diwctor, working with th. treining cou.ult.nt «nd the 
•chool pri.cip.1, will develop . tracing progrs. th.t will cover e.ch of 
th. .teff po.iticn. en,t ..ch of th. five .ubject .r.«: Un,^ . rt . 
<doMn.nt Ungu.,.), Ungu.ge .rt. (..cond 1^), Msthmnstic. , Social 
•cience/culture, mid English ss . second lengusg.. 

the planning will include the following steps: 

6.2.1 Bstsbli* i.v.1 of skill.. knowl.dge, and .ttitude. required 
tot each position. 

6.2.2 Asses, prwent skills, taowi. d g., md attitude, of st*.ff. 

6.2.3 Analyze diacrepancie. be*^ requires*. „d present levels. 

6.2.4 Deternlat snd eatabllah training requlremmt.. 

6.2.5 Oeteraiat training content. 

6.a.6 Ostsrain. act appropriate nethod and syste. of dcliv*ry. 
«.2.7 D^elop tuning peckage (curriculua eathodology, holdouts). 
6.2.t Owermln. and obtain p.nonn.1 required for inpleaenting 



6.2.1 D.t.«ins and obtain faciliti.., nateaal., «nd equip»ent. 
6.2.10 Schedule treining. 
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(2) Educmtion: Bachelor'e degree in education, foreign language 
or related field. 

(3) Credential: Valid California Elementary Teaching Credential. 

(4) Knowledge «nd abilities: 

<•) Fluency in Spanish and English and ability to 

communicate and work effectively with students, project 
and achool staff, and community groups in both languages. 

(b) Bicultural background, preferably Mexican-American. 

(c) Belief in the philosophy of bilingual education. 
(4) Ability to eupervlee classroom aides. 

(•) Knowledge of and ability to apply learning theory. 

<f> feaorstandlei «a<J knewledge of the culture and problems 

of eieedvantasee gro«a». 
(t) ability to carry out the instructional program, work 

with individual student differences, and facilitate 

student progress. 
00 AbiUty to relate to and work well with all segments of 

* pluralietic aociety, aa well as project staff and 
' « V regular school ataff . 

4. CLASSROOM AIM ^ of- fojg^ ;-r ',v;- 

a. Brief description of responsibilities: 

'■-< i. 23W««? Claaaroo. aide will «.i. t the bilingual teacher in ' 

*. carrying out the student instructional program. 

. • • • V • • . -. • • » 

b. Principal dutleat 

** <*.;J*{ f^^H^, MUCtUUk ^gnosis of 



HN' Sf't 



MR 



*i*v* ^ -* ^ 4^ ^*^>- w*^^ • i mjfifij jrjj ; 
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(2) 



(3) 

(4) 

(5) 
(6) 
(7) 

(9 



(9) 
(1Q> 

(ID 

(12) 



the 



and implementing the Instructional program. 
Assist in carrying out th« student instructional program by 
(a) working on asslgaad tasks with individual students and/or 
smell groups of students in Spanish and SngUsh, (b) ssslsting 
children between classrooms end on the plsyground, (c) prepar- 
ing student materials. 

Hske recommendations for the Improvement of the instructional 
program. 

Participate in orientation, in-service training and on-the- 
job training programs. 

Assist in the surveying and selection of material*. 
Assist in the coordination of home-school activities. 
Act as s transistor with school personnel, students and 
parents. 

Assist in the malntenence of student and project records 
including baseline data, student profiles, student progress, 
material and teaching method effectiveness. 
Assist with psrent conferences. 

Assist in the development of the project continuation 
proposal. 

Assist in target school Inventory and distribution of 
mstsrlsls. 

Bs awsre of end support policies and procedures of the 
district and the target school. 

guidance and supervision for the position: 
The classroom aide will work under the direct supervision of 
bilingual teacher and in alliance with the regular classroom 



ERIC 



pa&e 9 

10.0 STAFF PATTERS 

10.1 Staff patterns: (narl: all that apply)l0.2 Staff: 10.1 1^3 

0- not specified 1 -bilingual teacher # : 

1- tean teaching A f 69, p.25 2 -ESL teacher 10.2 j^gjg 

2- cluster teaching 3-bilingual coordinator 

3- shared resource teacher 4-aides or paraprofessionals c P- 211 

4- other (specify) 5-consultant psychotlierapist t*W 

or guidance counselor gr^ 

6-other (specif^) 

8-camnunity lialsoH CTp.213 

10.3 ^ra^ m^iber of, pupils j?er class: 16 -regular classroom 10 3 0 
0-not specified "* ^ teachers C p.2l8 

pull out sma .ll groups --whole class only part of time * X* n'V ^ [y 

10.4 f&erag^mmber^ of, 3^^pr^^sLprofe§pionals per qiass: 10.A 0 
0-not specified ~ ; — 

10. 5 Ayierage.JMLAher of N-HZT or hiUngiyi (nr paxa- 10. 5 0 
0-not specified 

10.6 Special, a^dej^j^j^ in_learning 10.6 1> 2 >3>5 
i^^given: "~ * 

A 69, 1 -individually ty- 3- teacher 

P* 2 5 2-in saall groups ^-special remedial teacher** 

0-not specified 5-paraprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 
S-not specified 

10-no special help given 

11.0 INSTRUCTIONAL COJP0MEHT - DUIIATIOII ;j;D EUSH OF BILINGUAL C0I1P0NENT J* <- %<«*t 9 ^ 
11.1 Duration of Bilingual Education (policy) I n n 

(mark all that apply^> NEWT Off BEUT 

0- not specified how long 

1- as the alternative language of learning 

for as long as desired ~ *~ — 

2- as the aediuii of instruction for special 

subject uattar (e.g. cultural heritage) . 

3- only for the length of tine necessary for x ( See Xerox) 
the acquisition of sufficient English to 

pexuit learning of acadeuic content at an 11 1 I ^ 

tv. , acceptable level in English * TT 

Program is K-4— tvo lang. used all the vay, will move to English unless 

get bilingual personnel for past grade k. Ill — - — 



11 - 2 ^•F^Jfem.te&JFPtePXPtefcip o^inal for instructicm 
fpi\ f''wlfi15W. tJirou£h 1WSIT language to cpntinueV^*' 



11-2. A 



0-not specified teachers C p . 216 

pull out small groups— vhole class only part of time < ^ ^ 

10. A Ayp^agg^^be.r oL^S3^P^^2SFSSI9^§P^^P^ per, cj.as.g.: 
0-not specified 

10.5 Average nuaber of N-FSIT nr hiliTipifll p-Mp^ (nr para- 
Bgtf ^js^.ioaal al se r jslaa : 

0-not specified 

10.6 fecial, aide. tp_ pup ils having post difTJjsulty^ in learning 
is. £iven: ~ ~" 

A 69, 1 -individually by: 3-teacher 

P« 2 5 2-in sioall groups 4-special remedial teacher 

0-not specified 5-paraprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 



10.4 



10.5 <L_ 



10.6 1> 2 >3,5 



11.0 INSTRUCTIONAL CttJONEHT - DUlJiTIOiJ ;JID SIIT^IT OF BILINGUAL C0JIP0NSNT J* t*«*x 9 ^ 
11.1 Duration of 3ilingual Education (policy) I n 



IH^lJSflg^ iJE Mi: i2 DO) 1 

(mar!: all that apply). NEjjp aap 

0- not specified how long 

1- as the alternative language of learning 
for as long as desired 

2- as the nediuii of instruction for special 
subject aattar (e.g. cultural heritage) 

3- only for the length of time necessary for X 
the acquisition of sufficient English to 
permit learning of acadenic content at an 
acceptable level in English 

Program is K-4— two long, used all the way, will move to English unless 
get bilingual personnel for past grade k* 

11.2 How FW. years &S*P.2?9te9X*tete m is pptioal for instruction 
fflF. ; '-y+fLBFPPP. though H-SiT Xa^^ 



hemt 



11.1 1 

U 

n x 

11.2 A 



(See Xerox) 
3 



0-not mentioned 

if for a particular number of years 



123456789 10 n 12 



9 



if we can get bilingual per- 
sonnel beyond grade h, W3*ll 
continue bilingual education 41 

(if specified in terns of a condition, please state it - ftV.«ct- Xw t Hr 

e.g. "if a child begins learning in IT-HIT and English in Pre-K, 
N-2UT instruction should continue "through high-school") 

= 



Duration of Bilingual Education (in practice) (lkr.'; all that apply) 

11.3 Second language. _ learning. i£. introduced in which grade; 11.3 I K zlh 

code: C= N.A. (if no SIT) " jj 

13= 14= th 

for each group IT. A. Pre-i: K 1 2 3 Z. 5 6~ 7 8 9 10 11 12 
I IMS DOi-i lA 
IIEDOu **' " — 

I\ .-. DOta/NEWT 
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(3) use of the new curricula materials developed 'in Florida. (4) use 
of a "Language Experience Approach", and (5) evaluation. 

It was suggested by the auditor that the staff spend some time on 
reviewing and clarifying the present bilingual program that has been 
implemented and then define the program to be implemented next year. 
This should help avoid any misunderstandings as to the purpose of Title 

vn. 

Problem 

Mrs. Flores, project director, reported that the superintendent 
of Carpentaria School District is willing to pay for one kindergarten teacher 
next year but does not want the teacher to be housed in the same school 
with the grades 1-4. Mrs. Flores feels that the position taken by the 
superintendent places the project in a real bind for next year and also 
violates the Title VH guidelines. If the U. S. office should be unwilling 
to accept this change, then it could result in the loss of valuable progress 
made last year at All so SchooL 

The auditor met with Dr. Carty. superintendent, to discuss the 
situation. It appears to the auditor that Dr. Carty and the school board 
have their own interpretation of what bilingualism means and how it can 
beat be implemented in their own district. According to the superintendent 
•nd the Board, bilingual programs should be transitional programs for 
moving Mexican-American children with a dominate Spanish language into 
the regular English instructional program. 



\ 

\ 



I 

i 



i 



There- seems to be legitimate differences as to the type 



of 



Program that is best ftp 



(3) use of the new curricula materials developed in Florida, (4) 
of a "Language Experience Approach", and (5) evaluation. 

K was suggested by the auditor that the staff spend some time on 
reviewing and clarifying the present bilingual program that has been 
implemented and then define the program to be implemented next year. 
This should help avoid any misunderstandings as to the purpose of Title 

vn. 

Problem 

Mrs. Flores, project director, reported that the superintendent 
of Carpenteria School District is willing to pay for one kindergarten teacher 
next year but does not want the teacher to be housed in the same school 
with the grades 1-4. Mrs. Flores feels that the position taken by the 
superintendent places the project in a real bind for next year and also 
violates the Title Vfi guidelines. If the U. S. office should be unwilling 
to accept this change, then it could result in the loss of valuable progress 
made last year at All so School. 

The auditor met with Dr. Carty, superintendent, to discuss the 
situation. It appears to the auditor that Dr. Carty and the school board 
have their own interpretation of what bilingualism means and how it can 
best be implemented in their own district. According to the superintendent 
and the Board, bi lingual programs should be transitional pro grams for 
moving Mexican-American children with a dominate Spanish lan gua ge into 
the regular English instructional program. 

There* seems to be legitimate differences as to the type of 
program that is best for the specific district and the type that 'the project 
la attempting to develop. It is not likely that this could have been avoided 
by Mrs. Flores. However, in order to try to resolve the situation the 
auditor made the following suggestion: 
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1. that Dr. Carty and Mrs. Flores get together and discuss 
possible alternatives. Both parties were encouraged to 
implement the project as closely as possible and stay with- 
in the Title VII guidelines. 



REGULAR CLASSROOM TEACHER 

a* Brief description of responsibilities and guidance received: 

The regular classroom teacher will assist in the achievement 

of the objectives of the bilingual project and work under the 

supervision of the target school principal, 
b. Principal duties: 

(1) Participate in an orientation meeting for the purpose of 
clarifying the bilingual project objectives, activities and 
organizational strategies. 

(2) Participate, at least once each month during non-teaching 
time, in an in-service training session conducted by 
bilingual project staff. 

(3) Assist in the selection of students for the bilingual 
program. 

(4) JMft la the dl^nci, of student educational needs by 
-king reco.mnend.tlon. as to the proper placement of such 
•t.d«nt. or by giving other «s.l.unce In the development 
of the bilingual prescriptive activities. 

(5) Cooperate with tH. bilingu* project .taff to develop a 
coordinated educational program for student, enrolled In 
bilingual education. 

(6) A..i.t in the development of eh. continuation proposal. If 
requested. 

<7> Cooperate with the bilingual project .taff to develop . 
coordinated com^lty. parent advisory council, and parent 
program. 

(8) Allow student, tolled In the bilingual project to attend 
«d participate la Induction* actlvltie. being given by 
project personal in the teachers' classroom or In other 
classrooms. 

/ 
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1 1 •^Sto^m&sSLs&jfisx Mjjx bjLXWad. to. .a jrutur e juteagatx 

fXHBSlAi.^A indicated grade level ^indicate specific grade) 

00 0 not grades •' " ' -i/ Voc 

I i»if Uf n ° aiT > ^cified U3 4-6 7-S 10-12 13-collcge training 

II 3-!>£ - fflT"" "*' '* — — — ... ^ 
Ul»*I0MtJ ~ -•■ - _none as yet 

code: IJCollege or University (Other profession-! training) 11.4 I MS 
14-Federal, State, or Private Vocational Job training jj 

Projected through grade : 34WK ft ** if 

00 if 0 not grades **• 

IiaiT CO ' dC: n ° *" specified 1 2 3g)5 6 7 8 9 10 11 12 
11} N-Kfl/E Doia "7 — 

stents, is. wpjected throughgrade : — " 1 1 * 

0=not specified/Grade 1 2 YlgpT 6 7 6 5 10 11 12 

11 * 7 Hit °l ^ tructi <mal time in and through their native language 

per lay for N-SiT students who are N-E dominant is: 

code: 0=not specified nRaath s = science ss = social studies sla=Lang. Arts 



11.7 



of InSSucSon J ota1 ^- Per Subjects taught % 0 f time per day of © 

SrShTS? Jay of any in native lang. lnatructioB - W 

Pre I: :^^=^- jJMtooto. , JtapkJUtt j 



(Spanish) 



r t v 



2 i — ®Q ~ • • • r&C£ .« ! " r ! 1 . . kp v/ js 

'-■;*- 2 5P /k. 



y 

5. 



11.5 feggpnA Xangua&e learning, for. j^lAshjlppiiiant .s.tudents. is. 1 1 . 5 I ? ^ 

Projected through grade: " II 

00 if 0* not grades 

code: no 2iT specified 1 2 3 (?) 5 6 7 8 9 10 11 12 

ii as ^ 



11.6 Learjiip£_i_n thjeir native language for. Non-English dominant 1 1 . 6 
students, is, pro j ec ted through grade ; 

0=not s;3ecifie(VGrade 1***2 Y (TjT ~6 7 8 $ 10 11 12 

11.7 The amount of instructional time in and through their native language 
per lay for H-EiiT students who are N-E dominant is; 



Pre Ei 

a! 

3' 



code: 0=not specified BFnath s = science ss = social studies sla=Lang. Arts 

(Spanish) 

II- 7 11.8 11.9 

iiin. per day Total Min. per Subjects taught % of time per day of J 

of ins timet ion day of any in native lang. instruction ' " ~* 

toiifidUfcSQL iBaJ^tAaa_ t^yougji n-ag 



-50 — 



?re't 



A .Up]**-/ jpf 







L 3 
4! 



5. 



10.. 
11 . 
12 



.4 



7 
8 



>9 



70 Audit p. 5 



lo- 
ll 
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11.10 The amount of instructional time in and through their native language 
for N-HiT students who are English dominant is: 



code: 0 = not specified II. A. = not applicable, no H-EJT, E don students 



PreK 
1 
2 

J 

A 
5 
6 
7 
8 
9 
10 
11 
12 



0 



11.10 

l Jin. per day 
of instruction 

.tJisQuetiii-aaL. 



Total liin. per 
day of any 

.,jj^XUXLU.OA 

-!-••• 4- 



11.11 

Subjects taught 
in native lang. 



11.12 

% of time per day of 

instruction 
. through N-EiiT 
: Pre K . 



•»• 



l — ■ 



I 1 

\l 

\l 
!7. 
.8 

:S. 
. 10 

! 11 

: 12 



NS 



^/organization of classes is on a pull-out multigrade basis of up to \ day of bilingual 
instruction and varies among the three districts C 70, p. 9 



11 #13 1 -Prpgran is. o_ne-)/ay - only non-English Mother Tongue 11,13 , T c tr. 

students (including N-HIT-English dominant), English 
iiother tongue students do not. receive instruction in 
a second language 
0-no English iiother tongue students 
2-2 way - K7T learn the second language 
11.14 The anount of instructional time in and through their second language 
for pupils who are native speakers of English is: 

code: 0 = not specified N.A. = not applicable, no English iff students 

11. U 11*15 11.16 

ilin. per day Total min. per Subjects taught * of tine per day 

of instruction day of any in second lang. of instruction 

throu&h N-HiT instruction _ through N-33SIT . 

preK .;;:v. 

6 i ' ,6 

I I ' 7. 

s :.. : .$. 

10 ........ . j ... ,10 

n l ! -n ' .: 



12 I j i ;12 



11.17 lli^ed^ or separate, J-anguage. usage, by. teacher and/or aide 11.17 .2^^ 
in the classroom (marl: all that apply) m 

0- not specified 

1 - languages are never nizred by either the teacher, aide or the 
pupil in any one class period; only one language is used. 

C^-the second language is used exclusively by the teacher, aide 
and pupils during at least one portion of the school day. 

Q^the teacher uses one language exclusively within a class period: 
pupils .are alloyed to use either native or second language. 

4- the teacher uses only one language; however, the aide or para- 
professional uses another during the sane class period: students 
nay use either. 

5- the teacher reinforces any conversation initiated by the child 
^through the use of whichever language the child lias used at the time. 

* ^constant switching from one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the sane material for H-3IT pupils. 

8- other (summarize) 

*6 -sometimes, i.e., math/lang. is usually entirely in lang. of operation 



of instruction day of any in second lang. of instruction 

ttopu^h N-ISiT instruction through N-£2iT . 

Prek ! " j Pre 

► 1 NS " 

I •• * 

6 ' ,6. 

I \ ! 7 

v \. , , 9 

10 \ j \..:\:. ;vo. 

II t 11 

12 t ; 12 



11.17 IHjspd. or separate, JLanguage usage, b£ teacher .and/or aide 11.17 .2^^ 
in the classroon (marl; all that apply) * ^ 

0- not specified 

1 - languages are never nirced by either the teacher, aide or the 
pupil in any one class period; only one language is used, 

(2rthe second language is used exclusively by the teacher, aide 
^^and pupils during at least one portion of the school day. 
Q^the teacher uses one language exclusively within a class period; 
pupils .are allowed to use either native or second language. 

4- the teacher uses only one language; however, the aide or para- 
professional uses another during the sane class period; students 
nay use either. 

5- the teacher reinforces any conversation initiated by the child 
^/through the use of x/hichever language the child lias used at the time. 

* (6^constant switching from one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessionsl then translates 
the sane material for H-3IT pupils. 

8- other (summarize) 

*6- sometimes, i.e., math/lang. is usually entirely in lang. of operation 



12.0 xSTHODS OF SECOND LA1JGUAGE TEACHING 

(iiarl: all that apply; some projects nay use a combination 12.0_^?2a 
of methods) 

1 - ^J^*Priifl8Bftl habit skills or behavioral approach. 2aphasis 
on communication. Includes contrastive analysis of sounds 
C, p. 291 (units) in both languages by teacher and students, student 
repitition of tapes and/or fluent teachers 1 model sentence 
patterns until responses are automatic. Structural drills and 
dialogues are systematically presented. Includes direct as- 
sociation between object and word in second language in a 
sequence of patterns learned in complete sentences. Inductive- 
generalizations drawn from examples. 

2-TransfpiTmtional^ approach 
Acquiring an understanding of the structural patterns or 
gramuatical rules of a language. 
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2a-inductive -generative approach: through listening to communication, 
perhaps of peers, and attempting the new language in situations which 
call for the student to generate sentences - test his understanding, 
(the way native language is acquired) 

Includes direct association between object, picture or action and 
word in second language. 

2b-deductive . - the cognitive code approach: through initial formal 

study and analysis of grammatical structures, then applying them through 
examples, i.e. answering questions, or transforming 'affirmative sentences 
to negative, declarative to interrogative; active to passive. 

>fegn aur - Trans lation Ilethod 
Fonaal study of rules of grammar and translation from first language 
to second. Eaphasis on reading in second language rather than using 
it for oral communication. 

13^0 Dd-mCftHT AND SECOND L/JSGUAGE SKILLS SEQUENCE 
AL-M* Language Skills Sequence 

(*Audiolingual iiethod: listening, spealdng, reading and writing) 

I II 
Non Eng dom Eng dom 

students students 

A in don 3 in A in dom B in 
lang second lang second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13.1 Second language listening-speaking 
skills are learned: 

1 - concurrently with ioriinant language 
listening-speaking skills 

2- af ter a specified level of compe- 
tency achieved in listening-speaking 
skills in fioninant lan;;uage 

3- a specified period of time after 
listening-speaking skills in dor.inc.nt 
lanffuapA taught 



13.1 IB 
IIB 



NS 



13.2 ALII sequence followed: 

1 - Listening-speaking proficiency 
preceuos introduction of reading 

2- Ileading is taught concurrently 
with listening-speaking skills 

3- Learning to read overlaps learning 
of listening-speaking skills 



1_ 



13.-2 IA 
IB 
IIA 
IIB" 



NS 



zo negative, declarative to jLuterro^at^vc, active t„ passive. 

3H3rarc,iar_ - Tran slation Ilethod 
Formal study of rules of grammar and translation from first language 
to second. Qnphasis on reading in second language rather than using 
it for oral communication, 

13.0 DOMINANT AND SECOND LANGUAGE SKILLS SEQUENCE 
AL-M* Language Skills Sequence 

(*Audiolingual Method: listening, speaking, reading and writing) 

I II 
Non Eng dom Eng dom 

students students 
A in don 3 in A in dom 6 in 
lang second lang second 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13*1 Second language listening-speaking 13.1 IB 

skills are learned: IIB 

1 - concurrently with uoninant lan^ua^e 

listening-speaking skills 1 t 

2- af ter a specified level of compe- 
tency achieved in listening-speaking 

skills in dominant language 

3- a specified period of time after 
listening-speaking skills in danincnt 
langua^* taught 



13.2 ALII sequence followed: 

1 - Listening-spealcing proficiency 
precaaes introduction of reading 1., 

2- Iieading is taught concurrently 
with listening-spealcing skills 

3- Learning to read overlaps learning 
of listening-speaking skills 

4- There is some overlap between 
learning to read and to write 

13.3 Listening-speaking proficiency 
determined by: 

1- iaeasure of listening-speaking 
proficiency f»A*A tval f ^ 

2- informal assessment by teacher 

13. k Second . ingvage reading skills ^ 13./,. IB 

are leai^od: IIB 

1 - concurrently with learning to read 
in dominant language 

2- af ter a specified xevel of dominant 

language reading competence 

achievement 

3- a specified period of time after 
learning to read in dominant language 
(e.g. a specific grade) 

4- before leaminG to read in .dominant 
lancuace 

jj reading in Spanish not measured, only reading in ESL 
~ unclear whether reading is taught in Spanish 



13.2 Ik 
IB 
IIA 

JL- IIB 



13.3 IA 
IB 

IIA 

XX xx IIB - 
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Non Bog don 
students 



A 

doia 



B 

second 



long lang 




13.5 Heading is introduced: 

A-individually, when child is ready £~ 
or at a specific time during grade: K 

13.6 'leading readiness is determined by: 

1- test of reading readiness 2 2 — ? — 

2- informal teacher assessment ~~ 

Time Line for Title VII 
Eval. p. 15 

13.7 Giade level reading is expected: 

1- in first grade _ 

2- in second grade 

3- in third grade „ 

4- in fourth grade _ 

5- in fifth grade 

6- in sixth grade — 

7- other (specify) _ M 

13.8 Grade level academic achievement (math, science, etc.) in the 
SECOND language is expected: 

1- in the first grade 

2- second grade 

3- third grade 

4- fourtli grade 

5- fifth grade 

6- sixtn ^rade 

7- other (specify) 



U.O IHTEG?u\TIOW OF SECOND LANGUAGE LEATINING WITH OTHER LEARNING: 
(mark all that apply) 

I = N-E 

dom 



13.5 IA A 
IB^ 
IIA 



13.6 IA__1_ 

IB„ 



HA 1 




13.8 IB NS 
IIB 



U.O I i 

II 



students 



II = E 
dom 
students 
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1 -Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents; the second language is not used 
as a medium of instruction for other 
subje rl3. 

/^Second lan^^age learning is both a 3ep- 
^^arato subjoct airi also a medium of 
instruction for other subjects. 

3-Second language learning is always in- 



3Cjinf) 



Eval. (Final) p.3 
ithe use of 2nd lang. as 
I a media for teaching one 
[or more subjects in addi- 
Lon to teaching the lang* 



13*6 "Leading readiness is determined by: 

1- test of reading readiness X X X ^ 5 

2- informal teacher assessment , , imn ^_ ~ 

Time Line for Title VII 
Eval. p. 15 

13.7 Grade level reading is expected: 

1- in first grade _ 

2- in second grade t 

3- in third grade 2 

4- in fourth grade 

5- in fifth grade \ \ 

6- in sixth grade _ 

7 - other (specify) \ 

13.8 Grade level academic achievement (math, science, etc.) in the 
SECOND language is expected: 

1- in the first grade 

2- second grade 

3- third grade 
/.-fourth grade 

5- fifth ^rade 

6- sixtn ;,rade 

7- other (specify) 

H.O IHTBG?u\TIOK OF SECOND LANGUAGE LEADING WITH OTHER LEARNING: 
(marl' all that ap;Dly) 

I = N-E II = E 

dom dom 



13.6 IA J. 
IB 
IIA 



ir 



IIB f_ 

13.7 I A NS 

IB 

IIA 

IIB 



13.8 IB NS 
IIB 



U.O I 
II 



students 



students 
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1 -Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents; the second language is not used 
as a allium of instruction for ether 
subje^3. 

^^Second Ian <^ .age learning is botli a sep- 
arate subject ani also a luedium of 
instruction for other subjects. 

3- Second language learning is always in- 
tegrated with the learning of oourse 
content (such as social studies) or as 
a medium of cognitive development, 

4- Academic content taught in the native 
language is used as the referential 
content of second language learning 
(the same concept taught in the native 
language is taught in the second 
language). 

5- Different academic content is taught 
in the second language from that which 
is taught in the native language. 

0-not specified 

6- other (specify) 



I E" 



X (inf) 



Eval. (Final) p. 3 
ithe use of 2nd lang. as 
J a media for teaching one 
\or more subjects in addi- 
tion to teaching the lang* 
Vfchemselves 
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PART III - PERFORMANCE OBJECTIVES 
A. STUDENT PERFORMANCE OBJECTIVES 

COMPONENT NAME PROGRAM OBJECTIVES 

7.0 Develop teaching methods and Mathematics 
organizational strategies and 

carry out Instructional Program Person Responsible: Bilingual 

Teacher 

Number of Participants 160 (total 

number in program) Date and frequency of Measurement: 

Oct. 1-15 Pre- test 
Grade Level - K - 4 Hay 15-30 Post-test 

Date report due: Nov. 1, 1970 and 
June 12, 1971 

1. Numeration 
a. Level A 

80Z of the students who at the beginning of bilingual 
instruction could not perform any of the items of Level A f 
items 1-5, 8-9 will perform that level and items after 9 
months of regular classroom instruction and 7 months concurrent 
bilingual instruction as measured by IPI adapted tests and/or 
te&cher made tests, as applicable. 

80% of the students who at the. beginning of bilingual 
instruction could not perform any of the items of Level A, 
items 6-7 will perform that level and items after 13 months 
of regular classroom instruction and 10 months concurrent 
bilingual instruction as measured by IPI adapted tests and/or 
teacher made tests, as applicable. 

(1) Counts orally from 1 to 10. 

(2) Reads numerals 1 to 10. Left to right. 

(3) Number sequence. 1 to 10, number relations, order of 
number, more/less, greater than/less than. 

(4) Identifies, orally, cardinal numbers, concept of set. 

(5) Counts orally a set 1 to 10 objects. 

(6) Writes numerals from 1 to 10. 

(7) Written numbers 10 objects - ordered. 



15.0 TREATMENT OF CHILD'S LANGUAGE: 



Non Eng. dom. 
students 



A -in dom, B 2nd A 



II 

Eng. dom. 

'students 



15.0 IA 
IB 

IIA 

IIB 



B 2nd 



lang. 



lang. 2ng. lang. 



1- The child *e language is respected. 
It is not corrected, rather, all 
of the child's speech is accepted. 
However, the teacher provides a 
model of the standard language 
aiming toward child's eventual 
control of the standard form. 

2- The child's language is corrected- 
the teacher points out errors and 

demonstrates the standard form. x X 

3- 0ther (specify) 

0- Not specified 

16.0 1IATETJALS 

16.1 Reading Materials-Typos 

Heading Materials are: (mark all that apply) Final Audit Re Port, 

1 - Linguistically based p. 11 See Xerox 
(iferrill or Miami Lin guistic (Wami Linguistic Readers, ROtfckiis) /<f £ - 
readers, ITA, etc.) 16.1 IA Ia 1 IL:_ 1JB 



2- Basal readers 

3- Dialect readers 



16.1 IA m x 



Language Experience Approach 
^-Experience charts (stories 

dictated by children) 



C p. 26, Use i tydividutiised Prescribed Instruction Program (IPI) 
To. 2 If some reading material is in 



il; 



-NS 



ERIC 



the child's dialect, indicate how 
long it is used: 

1- Grade 1 16.2 IA 

2 - Grade 2 

3- Grade 3 

4- Beyond Grade 3 
0 not specified 

('f!a\ne inc'r.c/.t^ „ or. j :.no -) 
16.3 The following are techniques and materials used for second language learning: 
0-none specified i 
^pattern drills y 
WiaZog memorization y Y 

^choral repetition Y Y 

►•songs y 
jpjrc-raned instruction 



control of the standard form. y ^ w> 

2- The child's language is corrected- 
the teacher points out errors and 

demonstrates the standard fonn. x x 

3- 0ther (specify) 

0- Not specified 

16.0 NATETJALS 

16.1 Reading Materials-Types , A . _ 
Reading Materials are: (mark all that apply) Fi l^- * udi * Re P ort > 

1 - Linguistically based , „ t P- 11 , See Xerox 
(ilerrill or BUI Linguist ic (maxni linguistic Readers, ROtfckiis) ; <| ^ ^ ^ 

readers, ITA, etc.) ~~ 16.1 IA j% ^ II**. 113 



2-Basal readers 



2_ 



-NS 



3- Dialect readers — _ 

_ Language -Experience Approach 

4- Experience charts (stories 

dictated by children) h 

p. 26, Use Individualized Prescribed Instruction Program (IPX) 

16.2 If some reading material is in 

the child's dialect, indicate how 
long it is used: 

1 - Grade 1 16.2 IA IL 

2- Grade 2 

3- Grade 3 

4- Beyond Grade 3 
O-not specified 

(?r.o\r>e i^£r.e.vi~ u 0:1 -) 

16.3 The following are techniques and materials used for second language learning: 
0-none specified . 

■pattern drills X X- 

•dialog memorization y % 

^choral repetition y y 

•songs jl. * 

oprc -ra:ried ins true tion 

(54stories read to children y 
;V AUDIO VISUAL AIDES 
^-filM, filnstrips 

(©-flannel or magnetic ooards "x~ 
S>-realia, graphic displays IT" 
•records, tapes 

listening centers X 
tulti-media approach X 
Experiential s 
•role playing X 
•puppetry TT" 
k experience charts IT" 
-primary typewriter 

17- learning through direct experience 
with materials e.g. Montessori 

18- activity centers-chosen by child 

19- other (specify) 

<^s. Learning outside the classroom: v 
^field trips 

21- suggested TV programs 

22- '.thcr (specify) 




X— 

x 

x_ 
x 

X 
X 
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Ifcterlale Selected for Use in the 
Instructional Program m 

The Evaluation of the Santa Barbara County Bilingual Project (copy 
attached) recommends that materials selected for use In the bilingual 
Instructional program "should be coordinated with the materials used In the 
regular subject curriculum." 

Basic materials listed belov are those state adopted for use bv the 
regular classroom teachers. In mm far as possible, these will be adapted 
for use la Spanish. Many materials In Spanish are Included, where 
available, as supplementary to the basic materials. 

In die area of Language Areas of third and fourth grades, nothing 
state adopted and used In the regular classroom curriculum Is adaptable 
to Spanish. The materials search Is continuing. 

LANGUAGE ARTS £jD LANGUAGE DEVELOPMENT 
■MIC 

Kindergarten Building Basic Pre-Keadlng Skills Glnn and Co. 

Kit Jk 

(California State Adopted Series) 

Grade One Glnn Elementary English 1,1 Glnn and Co. 

Glnn Elenmntary English I, 2 
(California State Adopted Series) 

Grade TWo Glnn Elementary English 11,1 Glnn and Co.. 

Glnn Elenentary English 11,2 
(California State Adopted Series) 

Grades Three 
end Pour To be selected 

(California State Adopted Series 
(Roberta) Is not adaptable*) 
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SUPPLEMENTARY 



Elude rgarten 



Actlvidadea Para Aprender 

ESOL-SESD Guide - Standard 
English aa a Second Language 

ESOL - SESD Guide - Standard 
Spanish aa a Second Language 



Loa Angelea City 
Schoola 



Foreign Language 
Innovative Currlcular 
Studies 

Ann Arbor, Michigan 



Kindergarten 
Gradea One-Two 



Bilingual Leaaona for the 
Spanlah Speaking 



San Diego Schools 



Kindergarten, 
Grade Four 



General Library Materials 
in Spanlah 



MATHEMATICS - BASIC TEXTS 



Kindergarten 



Gradea One-Four 



Modern Mathematics Big Book Houghton-Mifflin 
4 Teacher 1 s Annotated Edition Company 
(California State Adopted 
Series) 



Modern School Mathematics 
(California State Adopted 
Seriee) 



Houghton-Mifflin 
Coapany 



SUPPI^€NTARY TEXTS 



Gradea One and 

TWo 



Prograna de Matematlca/ 
Patronea y Estructura 

Matanatlcas Para Primer Aflo 
de Enaeflansa Secundaria 



Holt, Rhlnehart 
i Winston 

Editorial Patrla, 
S.A., Mexico, O.F. 



ENGLISH AS A SECOND UttCUAfiF 



Kindergarten ROCK Kit 

Gradea One-Four (H200 of UCLA) 



Educational 
Challenges, Inc. 
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Miami Linguistic Readers 
Levels 1*17 



D.C. Heath & Co. 



SPANISH AS A SECOND LANCiiA/y 



Kindergarten- 
Grade Tiro 

Grade Three- 
Grade Four 



Teaching Spanish in the 
Grades 

Primer Curao 
Segundo Curso 



Houghton-Mifflin 
Co. 

Holt, Rhinehart & 
Winston 



SOCIAL SCIENCFS 



Kindergarten 
Grades One-Four 



Bssic 

Course of Study for th* Sa««^ 
Barbara County Schools 



Kindergarten 
Grades One, Two 

Kindergarten 
Grades One-Four 



Supplementary 



Early Childhood Series 



People in Action Series 



Bowtuir 



Holt t Rhinehart & 
Winston 



* mm Sm. »«• 
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16.4 The sources of Non-English materials and textbooks are: 16 A 2 3 
(mark all that apply) 

0- not specified 

1 - are written- native speakers of that language 

2- comme* -ially prepared and published in countries where 
N-E is the native language 

*3-developed by the project's own bilingual staff Time Line for "Title VII Eval, p.g 
^-developed by the staff of another bilingual project (specify which) 

5- developed in conjenction with project parents 

6- developed by or with members of N-2MT community 

7- are culturally appropriate for N-E culture 
(specify how this is determined) 

8- are cross cultural 

^•commercially prepared and published in the U.S. 

10- are translations of U.S. texts 

1 1- are coordinated with materials used in the regular subject 
curriculum 

12- other (specify) *?-The resource teacher and the bilingual teachers will con- 

16 <i Th*H™nHA p ^ K translating them into Span, when necessary. 

10.5 ihe specific bilingual/bictdtural materials used in the language 16,5 , 
component are: * 

0- not specified l*{ (L b(L 

1- xerox attached-page and document ginftl gvml , p , 179 $<<) (^ or /^a, JU 

17.0 STUDENT GROUPING 

17.1 Student grouping; mixed or separated into dominant language 17.1 3,4,6 
groups: (mark all that apply) 

0- not specified 

Pupils of both linguistic groups are ; "pull-out" system — separated by dam. 

1 - always mixed for all learning language; amount of time not specified 

2- mlxed for language learning 

Q^mixed for seme academic subject learning 

(^mixed for non-academic learning; art, music, gym, health 

5-separated for native and second language learning into 

^dominant language groups 

^separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 
n.a. - (no I'l students) 

17.2 Students are grouped for language instruction: 17,2 1 >3 
(mark all that apply) A-more than & the time B Less than i the time 

0- not specified 

1 - total class 

2- small groups (specify size) 

3- individual instruction " 

(inf) A # 69, p.25 

17.3 Criteria for grouping: Students 

0- not specified 1 Non Eng II Eng dom n iEng dam 

dom 22;T NEIIT 

1- by age 

2 - by native language * ~ 

3- by dominant language ZZZ 

4- by language proficiency KS 
(ex. level of reading skill) 



8- are cross cultural 

9- commercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11- are coordinated with materials used in the regular subject 
curriculum 

12- other (specify) *^-The resource teacher and the bilingual teachers will con- 

*r c mu tinue to adapt/develop materials by translating them into Span, when necessary. 
16.5 The specific bilingual/bicialtural materials used in the language 16.5 

component are: * 

0- not specified />/ (L h C 

1- xerox att.ched-pa^ and document , Fim>1 FlT>3 , p<179 $ ^ ^ fa ^ Q ^ , ra # jU 

17.0 STUDENT GROUPING 

17.1 Student grouping; mixed or separated into dominant language 17.1 3 f A,6 
groups: (mark all that apply) 

0- not specified 

Pupils of both linguistic groups are : 'pull-out" system—separated by dam. 

1 - always mixed for all learning language? amount of time not specified 

2- mixed for language learning 

Qpmixed for some academic subject learning 

(4^mixed for non-academic learning; art, music, gym, health 

5-separated for native and second language learning into 

^.dominant language groups 
^/separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 
n.a # - (no ll. students) 

17.2 Students are grouped for language instruction: 17«2 
(mark all that apply) A-more than £ the time B Less than £ the time 

0- not specified 

1 - total class 

2- small groups (specify size) ~~~Z 

3- individual instruction " " 

(inf) A'69, p.25 

17.3 Criteria for grouping: Students 

0- not specified I Non Eng II Eng dom **lEng dom 

dom 52IT N3IT 

1- by age 

2 - by native language 

3- by dominant language ~™ 

4- by language proficiency jjg 
(ex. level of reading skill) 

n.a. not applicable 

(no E.doq/NEiT) 

18.0 TUTORING 

H8.1 Student Tutoring is: (mark all that apply) 18.1 nn 

no-no t mentioned 

0- type iff not specified 

1- inter-ethnic( N - HIT student tutors 2iT students) 

2- intra-ethnic (N-2MT student tutors N-31T) 

3- done by older children (cross age) 
/.-done by peers (same age) 
5-other (specify) 

18*2 Paraprofessionals or aides give tutoring or instruction as follows: 

0- area not specified 18.2 o o. / 

1- inter-ethnic (N-2H aide tutors KJT student) ' 
©in the acqusition of native language skills 

© in the acqusition of second language skills 
(£fin other academic subjects 
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Get Set Games for Beginning Readers 

Mother Goose on the Rio Grande - (to adapt parallel program 
for Glnn at K-l level) f developed by the project staff 

Modem School Mathematics , Houghton Mifflin (partially 
adapted) * California State series 

Social Sciences , Harcourt* Brace Jovanovich, Inc. (partially 
adapted) - California State series 

Elementary English , Glnn (partially adapted) - California 
State series 

Booklet for Teaching ESL - Reyes Vlllalpando, Santa Barbara 
City Schools 

Aiirora - (teacher lesson plans) developed by the project 
staff 

Ternura - (teacher lesson plans) developed by the project 
staff 

Word Bingo for ESL. Spelling, and Reading , developed by the 
project staff 

ESL Flash Cards - developed by project staff 

Effectiveness of Materials 

Bilingual teachers, aides, the resource teacher and the proj- 
ect director evaluated basic materials selected for bilingual 
Instruction using EF #24, "Materials Effectiveness Summary In 
January, the project staff rated materials as satisfactory In 84Z 
of the curriculum and grade level categories shown on Table 53, 
page 180* In May, staff responses rated materials as satisfac- 
tory or excellent In S8X of the curriculum and grade level 
categories* Lowest ratings were received by the Glnn Elementary 
English Series at Gradem K and 1 and the Miami Linguistic 
leaders Grade K. Highest ratings were received by the SOCK Kits: 
Teaching English Early at grades K-3 and The Social Sciences ; 



'n/ i.\ • iui 




Concepts and Values at trader " A complete tsbls shoving ths 
staff ratings of basic materials follows. Seals for ths weighted 
ratings was prepared by ths evaluator. 



TABLE S3 
STAFF RATINGS OF BASIC MATERIALS 
JANUARY AND MAY, 1971 



NAMES 
OF 

MATERIALS 


GRADE 
LEVELS 


JANUARY 
WEIGHTED 
RATING 


MAY 
WEIGHTED 
RATING 


Glnn Elementary English Series 
Glnn & Co. 


K 


1.5 


1.7 


1 


1.9 


1.6 


z 


1. 3 


2.1 


3 


l.i 


1.8 


A 


X.J 


O ft 


Miami Linguistic Readers , I -II 
D. C. Heath & Company 


K 


2.5 


1.2 


1 


2.4 


2.4 


2 


2.6 


2.2 


3 


2.5 


2.3 


4 


2.2 


1.8 


ROCK Kits: Teaching English Early 
Melton Book Company - (H200) 


K 


2.8 


2.6 


1 


2.8 


3.0 


2 


2.1 


2.4 


3 


2.2 


2.1 


4 


2.3 


2.1 


Modern School Mathematics 
Houghton Mifflin 


K 


2.6 


2.5 


1 


2.6 


2.8 


2 


, 2.6 


2.2 


3 


2.6 


2.1 


4 


2.6 


2.1 


The Social Sciences: Concepts 

and Values 
Har court, Brace Jovanovlch, Inc. 


K 


2.4 


2.5 


1 


2.3 


2.8 


2 


2.0 


1.8 


3 


2.3 


2.0 


4 


2.1 


1.8 



Weighted Rating Scale: 1.0 - 1.7 Not Satisfactory 

" 1.8 - 2.3 Satisfactory 

2.4 - 3.0 Excellent 
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18,3 Parent tutoring: (nark all that apply) l8 o no 
no-not mentioned * 

0- type not specified 

1 - inter-ethnic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to become tutors for their children: 

3- in the home by a home-visiting teacher 

4- in an adult education component 

5- in school through observation and guidance of teacher 

6- as parent volunteers who tutor during the school day 

7 - materials are provided for use in home by parents 

8- other (specify) 

19.0 CUPJIICULUK PATTERNS 



19.0 



The stated curriculum pattern of t he bilingual project : 
1 -Swept for inclusion of N-2MT instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped togsther during part of the school day 

3- flexible or modular scheduling 
A-small group instruction 

^^individualized learning 
o-open classroom 

7 - guided discovery and inquiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children encounter in the home, community 
and through mass media i.e. TV, describe below: 



20.0 COGNITIVE DEVELOPMENT 
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20.1 Cognitive development in early childhood grades is fostered through: 
0-method not mentioned 20 1 
(^structured environment rich with materials child can manipulate' 

©order, compare, match for perceptual-motor development 
non-verbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation. 
counting, addition, subtraction ' 

positS diSCUSsion of conce P*s related to time, space, distance, 

^labeling and grouping actual objects V learn classification- 
grouping objects with common attribute, and labeling their 
attributes (i.e. colors, sizes) 
(JMirect experience of processes of sciencethrough discov* 



1,2,3,4,5 



/-uu-ccnais are provided for use in none by parents 
8-other (specify) 



19.0 CURRICULUM PATTERNS 19<0 

T ] i e, staUd curr i culum pattern nf the hi Ungual project ; 

1-Except for inclusion of N-&1T instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or modular scheduling 
-4-small group instruction 

(^indivj-' alized learning 
^-open classroom 

7- guided discovery and inquiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children er. hunter in the home, community 
and through mass media ,e. TV, describe below: 



20.0 COGNITIVE DEVELOPMENT 

20.1 Cognitive development in early childhood grades is fostered through: 
0-method not mentioned 20 1 1 » 2 »3»^»5 

(^structured environment rich with materials child can manipulate' 

©order, compare, match for perceptual-notor development 
non-verbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation. 
counting, addition, subtraction 

©labeling and discussion of concepts related to time, space distance, 
position » 

g)labeling and grouping actual objects to learn classification- 
grouping objects with common attributes and labeling their * 
attributes (i.e. colors, sizes) 
(jMirec v experience of processes of science through discovery, using 

materials rather than text; active experimentation K , r .»,, ... ' . , 
miid ■p-.+v.^v. +v, „ x i. bv child with teacher's 

Guiacjicc rutner than teacher dc-onstration 
6-direct experience of math through discovery rather than instruction 
/-other ^specify or xerox) p. no. and document: 

80% of the K and 1st grade students will show cognitive achievement by a raw score 
growth in pre-reading, pre-math, and lang. indicated by pre and post tests using the 
Apell Test in Spanish and English. 



20.2 Cognitive development in later grades (grade U and above) 

0- method not mentioned 

1 - specify or xerox p. no. and document 
n.a.- no grade U or later grades 



ERIC 
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21.0 SELF-EST M-I 21.0^2^^4*6, 

Stated metho ds of projec t s^ ^git_^ec^jto ipcr_eas£. se^ r e s teem : 
no-self -esteem not mentioned as an objective 
0-self -esteem is an objective but methods not specified^ Time Line for Title VII 
Teacher encourages pupil to verbally express his feelings: Eval. p. 19 

^through role-playing 
^-puppetry 

^^language-experience approach: students dictate stories from 
their own experience 
/%lteacher accepts, aclmowledges ideas and feelings 
/Inteacher encourages non-verbal expression of child's feelings 
^•^^through painting, music, dancing 

(^teacher provides experiences in which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to make fun of 

^"different" ways 

Qjyteacher provides experiences leading \r competency and 
success 

8- teacher provides experiences where occasional failure is 
acknowledged as part of everyone's experience; second 
attempts are encouraged 

9- other (specify) (xerox or summarize) document page # 

Teacher provides experiences in pupil self-direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have some options in choice of curriculum 

12- pupils choose activities from a variety of interest centers 

13- older puils participate in curriculum planning and/or 
development 

14- pupils write a bilingual newspaper for dissemination to the 
community 

15- other (specify) 

22.0 LEARNING STRATEGIES 22.0 — Q 



1-The project mentions the following specific ]oamin£ strategies 
as important for reaching a particular ethno-linguistic group: 
(specify or xorox) Document and Page no. 

Example; Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in ro\/s, has been found more effective. 

0-none mentioned 




teacher encourages non-verbal expression of child's feelings 

through painting, music, dancing 
(^teacher provides experiences i.a which the various ways that 

children act are accepted by the teacher; their actions are 

discussed and the children are encouraged not to make fun of 
^r-x "different" ways 

Qjyteacher provides experiences leading to competency and 
success 

8- teacher provides experiences where occasional failure is 
acloiowledged as part of everyone 1 s experience; second 
attempts are encouraged 

9- other (specify) (xerox or summarize) document page # 

Teacher provides experiences in pupil self -directic r and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have some options in choice of curriculum 

12- pupils choose activities from a variety of interest centers 

13- older puils participate in curriculum planning and/or 
development 

14- pupils write a bilingual newspaper for dissemination to the 
community 

15 - other (specify) 

22.0 LEAMING STRATEGIES 22.0 



1-The project mentions the following specific 3cami..£ strategies 
as important for reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page no. 

Example: Navajo children resist participation in an authoritarian, 
traditional classroom. An o, i classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found more effective. 

0-none mentioned 



23.0 bicultu:j\l component 

23.1 This program is: 23.1 ^ J^inf ) 

1 - bilingual alone 

2- bilingual and bicultural 

3- bilingual and multicultural 

0-not specified as to which of the above 

4- an ethnic studies program is included in the bilingual program 

5- art, posters, realia crafts of both cultures are exhibited in 
the classroom 

6- language and cultural content are integrated 

7- other (specify) 
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23.2 Cross-cultural awareness: 23.2 
If project mentions specific values or nodes of behavior of 
N-ELH culture, please sunaarize below: (or attach xerox) 

found in document ^ page # 

O-not mentioned 



23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 
either or both groups, describe below; (or xer ox-document page/#) 
O-none mentioned 



23.4 In the bicultural conpenent la?owledge of the N-HIT culture 23.4 
involves (marl: all that apply) 

0- no bicultural component mentioned 

1 - Humanistic aspects of culture: ideals and values, literature 
(oral or written), achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of the past — contributions to art 
and science 

£3-' Deep 1 culture: family patterns and contemporary way of life. 
^.-Itemization of surface aspects of a country — geography, dates 
of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of sane ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third culture different from NSiT or HIT 

8- 0ther (specify) 



23.5 American cu?ture is defined: 23.5 

0- not specified 

1 - narrowly: primarily Anglo-Saxon orientation 

2- broadly: ethnic pluralist: of America-- multicultural 
contributions of various ethnic groups discussed 

3- other( indicate document and page number for xerox) or 
elaborate in your own words 



23.3 1-if project mentions efforts to decrease ethnocentrism in 23. 
either or both groups, describe below: (or xer ox-do cuiaent page/#) 
O-none mentioned 



23. 4 In the bicultural compenent laiowledge of the H-SJT culture 23.4 
involves (nar;: all that apply) 

0- no bicultural component mentioned 

1- Humanistic aspects of culture: ideals and ,alues, literature 
(oral or written), achievement of particular people or politcal 
movements 

2- Historical- cultural heritage of the past — contributions to art 
and science 

3- 'Deep 1 culture: family patterns and contemporary way of life. 
^-Itemization of surface aspects of a country — geography, dates 

of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of sane ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third culture different from NSiT or HIT 
6-0ther (specify) 



23.5 American culture is defined: 23.5 

0- not specified 

1- narroi/ly: primarily Anglo-Saxon orientation 

2- broadly: ethnic pluralisn of Anerica—multj cultural 
contributions of various ethnic groups discussed 

3- o ther( indicate document and page number for xerox) or 
elaborate in your own words 



24.0 coiiiunm ccuponeht 

24.1 Bilingual libraries are provided for: 24.1 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-bilingual library not mentioned 

24*2 An ethnic studies library is provided for: 24.2 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-ethnic studies library not mentioned 
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24.3 Provision is made by the school for informing the parents 2Z..3 i y J y 6 ,9 .1^ 

and community about the program through: (Mar!: all that apply) ML ,2H, 13,15* 

O-uethod not specified 9 9 

l-no provision for informing community 
bilingual newsletter 
monolingual newsletter 
avs sent to mass media, 
i^-if articles included with project, check U 
/ 5*rbilingual fliers sent home 
C, p. 18 (6yformal meetings 

7-informal meetings open to entire community 
j|rmeetings conducted in both languages 
fijhome visits 
iD-other (specify) 

11-project director personally involved in program ^ - 
dissemination, specify how c y 151 

(l9)Parent Conferences (^Special School Programs 

^-District Advisory Council (Title VII: Eval. p. 11) C, p. 34 

|wlame Study Packages 
"^Workshops 

Community involvement in the formulation of school policies 
snd programs is sought through: 2L.L 3,4,5,** 

O-type not specified 
no-not sought 

l^e:cisting community groups working with program 
C, p. 71 (g/bilingual questionnaires 

3-community-school staff committees 
C, p. 18 /^community advisory groups 

P»34 Q/formal meetins open to the entire community 
9 ^ b-informal meetings with community groups 

J^rother (specify) 

0, p.18 (^/project director personally seeks involvement of community 

in program, specify how ^visory Council set up to aid project director in 
-5V r jlP^o/ operation and planning* C, p. 18 




24.5 The school keeps informed about community interests, events and 

problems through: 1^.5 3 C f p«26 

no-no mention of school seeking to be infomed about community 

1 - meetings open to the entire community conducted in both 

languages 

2- covr.ronxty representatives to the school 

3- b:..L .ngual questionnaire sent to the home 

4- hoire visits by school personnel 

5- other (specify) 
0-method net specified 
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24. 6 The school is open to the community through: 
0-not mentioned 

no-school is not open to community for community use 



24.6 5 CV-p.34 



Time Line 
0, P.65 




C, p. 71 

C, p.18 

p. 34 



^nee tings conducted in both languages 
9Jhome visits 
TQ-other (specify) 

11 -project director personally involved in program 
^ dissemination, specify how 
19/Parent Conferences 

•District Advisoiy Council(^itle VII: Eval. p. 11) 
^Home Study Packages 
^J^Workshops 

CoHmunity involvement in the formulation of school policies 
and programs is sought through: 
0-type not specified 
no-not sought 

l^e:cisting community groups working with program 
(g/bilingual questionnaires 

-community-school staff committees 
community advisory groups 
►formal meetins open to the entire community 
—informal meetings with community groups 
pother (specify) 

^/project director personally seeks involvement of community 



ljyi/*ss visit* 

Special School Programs 
C, p. 34 



24-4 Pj/,,5,8 



C, p. 18 

in program, specify how M CjQmcil ^ ^ 
-5>r leVLOf operation and planning.. 0, p.18 



24.5 The school keeps informed about community interests, events and 
problems through: 

no-no mention of school seeking to be informed about community 

1 - meetings open to the entire community conducted in both 

languages 

2- cor. .munity representatives to the school 

3- b-J_ .r.gual questionnaire sent to the home 

4- home visits by school personnel 

5- other (specify) 
0-method net specified 



1*4.. 5 3 C p p. 2 6 



2^.6 The school is open to the community through: 

0- not mentioned 

no-school is not open to community for community use 

1 - opening school facilities to the community at large for use 
after school hours and on weekends 

2- providing adult education courses 

3- other (specify) 

^5^Special school programs 
25.0 IiFACT EVALUATION 

25^1 Project mentions description or dissemination of the bilingual 
program through; 
CbJnewspaper articles 
2-radio programs 
(J3^TV programs 

4- video-tapes 
^films 

'(oyvisitors to observe the program 



24-6 5 C*-p.34 



25.1 



ERIC 
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4.0. COMMUNITY, DISTRICT ADVISORY COUNCIL, 
AND PARENT PROGRAMS 

4.1 Assign responsibility for planning community, district advisory 
council, and parent programs * 

The resource teacher will have the responsibility for planning the 
programs for the community, the district advisory council, and the parents. 
He will be assisted by the community liaisons. 

4.2 Plan procedures for community, district advisory council, and parent 
Involvement . 

Preparation for these programs will take place in September, with 
some of the planning being done at the regular staff meetings. Planning 
procedures will begin with contacts made by the community liaisons through 
visits within the community and, specifically, with parents. Data thus 
acquired will be reported to the resource teacher, who, with the advice 
of the principal and the assistance of a community consultant, will carry 
out the following steps. 

4.2.1 Establish levels of understanding, attitude, and involvement 
desired. 

4.2.2 Determine requirements for achieving these levels. 

4.2.3 Establish content and procedures for (a) the community at 
large, (b) the district advisory council, and (c) the parents 
of the target children. 

4.2.4 Plan and develop home study pack ages. 

This operation will take place for a total of approximately 

- ten days over a three-month period, November, December, and 
January, so that the materials can be ready for use in the 
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hones by February I. A materials consultant will work with th c 
resource teacher, community liaisons, and other project staff 
as needed to incorporate in the package the input from the 
project staff, regular classroom teachers, parents and 
community'. 

4.2.5 Assign responsibility for conducting community and parent 
involvement programs. 

The community liaison, with the direct assistance of the 
resource teacher, will be given the responsibility for conduct- 
ing the community and parent programs. The district sdvisory 
council programs will be conducted by the resource teacher, 
with the assistance of the principal, community liaison and 
teachers. 

Plans Cor all of these programs will be closely coordinated 
with the school principal. 

4.3 Conduct programs . 

4.3.1 The community at large: 

(a) Dissemination. Within the entire county two kinds of 
dissemination will take place for the community at large: 

(1) A newsletter will be published two times a year by 
the director, with the assistance of the community 
liaisons. 

(2) A county-vide dissemination once each two months, 
supervised by the project director, will employ 
radio, newspapers and other public media. 

Dissemination within each district will be of a continuing 
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nature , or ooce a month, implemented by the community 
liaisons under the direction of the principal, and will 
cover: 

(1) Needs seen by the principal. 

(2) Information and needs seen by the bilingual 
teachers. 

(b) Volunteer assistance . 

The volunteer program will be the responsibility of 
the community liaison, with the advice and assistance of the 
principal. 

The liaison will secure the services of a volunteer 
coordinator, In conjunction with the advisory council 
(the coordinator may be a member of the advisory council) , 
whose responsibility it will be to formulate and maintain 
a list of available volunteers and to schedule their 
participation in project service activities. 

All volunteer activities will be developed in con- 
Junction with the regular staff and administration of the 
school and will be coordinated with regular school activities. 
Volunteers will be scheduled for service in both the bi- 
lingual classrooms and the regular classrooms at the 
request of the teachers. 

4.3.2 District advisory council . 

(a) In each school district in which the bilingual program 
operatea, a district advisory council will be developed 
by the conmlty liaison, with membership as indicated on 
the organizational chart, page 199. The role of this 




Because the evaluation took place early In the planning and 
field-test year, many of the findings and recommendations of the 
report were put into immediate effect. The report also served as a 
basis for planning for the second project year, assisting the project 
director in avoiding many of the weaknesses in the first year of 
project operation. 

(6) Develop a parent and community involvement program which will 
create an awaren ess of the meaning of the bilingual/bicultural pro- 
gram for parents; to establish an advisory committee who will assist in 
the development of techniques to meet the needs of the target group 
students . 

The parent and community program was begun later than 
originally planned in the first year proposal^ in early December in 
the Guadalupe district and in January in both the Vista del Mar and 
Carplnteria districts. The community aides were hired at those 
times. Meetings for parents and representatives of the community 
have been held to explain the purpose of the bilingual program, to 
assist the district project personnel with disseminating the purposes 
of the program, and to involve parents and community representatives 
in planning for and improving the second year program. A project 
advisory council has been established tj aid the project director in 
the operation during the remaining months of the first year and in 
the planning for next year. The membership of the Project Advisory 
' Council and that of the District Advisory Council are listed on the 
organizational chart on page 199. 



Social 8 cience/ culture, Mathematics, and English as a second language). 
Where appropriate, additional materials will be adapted/developed. 

Positive project staff assessment of at least three-fourths of 
the materials used will be considered as a satisfactory rating. 

Conduct community, district advisory council, and parent programs 

The project director and/or her designated representatives will 
disseminate information about the bilingual educational program and 
the meaning of bilingual education to the community, advisory council 
and the parents of target children and will develop programs of 
parent and community involvement which will support the bilingual 
project and facilitate its success. 

Success of these programs will be measured by: 

(1) Attendance of at least one parent of approximately 80% of 
the students enrolled in the bilingual program at a minimum of two 
of the following: meetings, workshops, class visits, parent con* 
ferences, and special school programs. 

(2) Participation of parents and community members of each 
district in a total of approximately 50 hours of volunteer activities 
which support and assist the bilingual program. 

(3) Results of an interview with a representative sample 
(50 families) using interview instruments designed to assess the 
effectiveness of the parent and community program. 

(4) Completion of a home-study package evaluation instrument 
by approximately 75Z of the relevant parents. 
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4.6 Evalu.ee «„d w ^ ■ [Xjmh ^ 

Consultant 

QUMCl0 ° n * lreS " 1U be « «" P—t. st the second „ orl>hop 

<M * rCh) WU1 ^ v** 1 "" " *• -ting, .1th the U8latance Qf the 
" nM<1 « d - »"1 P™lde en OTaloItlon of the hMe >tudy 

f0t PUrPMeS ° £ »»ich will be wlth the 

of the he, stodv con.olc.nt, hv the rao „« teacher Md 

4.7 Ev.rn.te ^ Jlstr ,„ , M , m ^ g ^ | ^ 

(.) Attendenc. Use Kept by ft. teacher, or thelr f „ r , p „ cU1 

Progrsns, pa «„ t conferences, workshops> . t( . ^ ^ Qf ^ 
student. h„ing .t l.»t <m. p mrent prMent , t w „ „ ^ ^ 
Activities. 

ft) Attendee, list, of of ehe , t 

(t) A tot.1 o£ 50 h„ u „ of volunteer mA recordeJ by ^ tt>chtr Qr 

her aides within each district, 
(d) A,.es.«„t instruct, used 1„ Intends p . rrats .„„ 

community meafcers. 
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25.2 Project's impact: 

1-Project mentions that other classes in the school, but 
not ia the prograa have piclred up methods or material from 
the oilingual prograa 

2 ~llli eC + T ^° n ?. other sch00l s in the local educational system 
have started bilingual programs 

3-Pratfect mentions that a University has instituted teacher 
training courses in bilingual education to meet staff devel- 
opment needs 

26.0 PiOLE OF EVALUATOn 

26 ' 1 ^° r i haS fi6ld t ?; ted ' ° n a e rou P of childre * are of 

tt wL^T***' CUlture ^ e rade levels m the children in 

tiie bilingual program: oA 

0-not mentioned * • 

(^published measures 

Jjr-staff developed measures 
U^staff translations of published measures 
(J^staff adaptations of published measures 

26.2 Evaluator has personally observed students in the program: 26 2 

0- not mentioned r e «»• 
no-never 

1- once or twice during the year 
2r*aore than tv/ice 

(^regularly 
4-other (specify) 

26.3 Svaluator has met with teachers: 0 t * 

0- not mentioned 
no-never 

1- once or tv/ice during yeav 
^-*nore than tvn.ce 
(^regularly 
4-other (specify) 

27.0 EVALUATION PROCEDURE 

27.1 0-hot specified 
1-A comparison group has been chosen 

(2}A comparison group will be chosen 

27.2 0-not specified (marl; all that apply) 27 2 
QJ>re-tests have been given to project group or sample 
jgr " will be " ii 
g>Post-tests iiave been given to project group or sample 
4- " will be » ti 

. 5-Pre-tests have been given to comparison group 

6- » will be » n 

7- Post-tests have been given to comparison group 

8- " will be » ii 
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SANTA BARBARA COUNTY BILINGUAL PROJECT 
Evaluation Form #3 
TEACHER OBSERVATION CHECKLIST 
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Kim of Teacher 

k*a? of Observer 

Date of Observation 

length of Observation 

Instructions: Information is to be completed for each bilingual teacher by 
: project director or the resource teacher and school principal 
after a minimum of two hours observation of teacher performance 
1n the classroom during November and March. 
Mark items as observed if the behavior is observed once. 
Incorporate the observations of the two or three ODservers into 
one observation checklist for each of the two observation periods. 
Submit observation checklists to evaluation secretary by 12/1/70 
and 4/1/71. 

BEHAVIOR RELATED TO STUDENTS 



The teacher: OBS. NO. OPP. 
1. Administer tests at appropriate times 



2. Provides and uses student learning tasks related 
to diagnosed student needs and project performance 
objectives 



3. Is comfortable/at ease with teaching methods 
being utilized 



4. Is comf or .able/at ease with organizational 
strategy employed in classroom 



5. Is thoroughly familiar with teaching materials 



6. Uses project recommended materials 



. Assesses and records student progress regularly 
. (at least once each ) 



. Provides well defined learning tasks for each 
student 



• Speaks In both Spanish and English during 
instructional program 



• f_ ce P t?! feelings of students In a non- 
threatening manner 
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Evaluation Form #6 ( Conti nued) 

26. By grade level list the percent of time Spanish being used as the language 
for classroom instruction: 



GRADE 
LEVEL 


MONTH 


K 


OCT. 


NOV. 


DEC. 


JAN. 


FEB. 


MAR. 


APR. 


MAY 


















1 


















2 


















3 


















4 



















27. On the average, what percentage of bilingual classroom instruction is devoted 
to Mexican history/culture? 



GRADE LEVEL 
Kindergarten 
First Grade 
Second Grade 
Third Grade 
Fourth Grade 



% MEXICAN 
HISTORY/CULTURE 



28. Were materials/tests received in sufficient time for use at the appropriate 
times? KK K 

YES NO 

If NO, what were the discrepancies? 



29. Is there an up-to-date inventory of all project materials and equipment 
currently in your school? 

YES NO 

If NO, when and how will materials be inventoried? . 



30. Who has the responsibility for keeping the project Inventory 1n your school? 

Name Position 
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Evaluation Form #3 (Continued) 

OBS. NO. OPP. 

11. Praises or encourages appropriate student 



12. Accepts or uses student ideas (clarifies, 
builds, or develops ideas suggested by 
student) 



13. Asks questions with the intent of encouraging 
student dialogue (asks broad questions 
requiring more than "yes" or "no" answers 



BEHAVIOR RELATED TO CLASSROOM AIDES 



1. Provides for and keeps records of planned student 
activities to be carried out by the aide and 
materials to be developed 



2. Provides on the job training for the aide by 
observing the aide in the instructional 
situation and discussing student learning 
and the extent of student progress 



3. Accepts and uses suggestions and recommendations 
of the aide 



4. Asks questions of the aide to determine 
understanding of content or procedure 



ADDITIONAL COMMENTS OF OBSERVER: 

1. In-service training needed in areas of: 



2. Supervision/administrative meetings needed in areas of: 



3. Other comments: 



SANTA BARBARA COUNTY BILINGUAL PROJECT 

Evaluation Form- #4 
CLASSROOM AIDE OBSERVATION CHECKLIST 



Name of Classroom Aide 



Name of Observer 



Date of Observation 



Length of Observation 

Instructions : Information is to be completed for each classroom aide by project 
director, and/or resource teacher, and school principal after a 
minimum of two hours observation of classroom aide performance in 
the classroom during November and March. 
Mark items as observed if the behavior is observed once. 
Incorporate the observations of the two or three observers into 
one observation checklist for each of the two observation periods 
Submit observation checklists to evaluation secretary by 12/1/70 
and 4/1/71. 



BEHAVIOR RELATED TO STUDENTS 
The Classroom Aide: OBS. NO. OPP. 

1. Assists teacher in administration of tests 



2. Uses student learning tasks related to diagnosed 
student needs and project performance objectives 

3. Is comfortable/at ease with teaching methods 
being utilized 



4. Is comfortable/at ease with organizational 
strategy employed in the classroom 



5. Is thoroughly familiar with teaching materials 

6. Uses project recommended materials 

7. Keeps written records of student progress related 
to project student performance objectives and 
diagnosed needs 



8. Uses well-defined tasks for each student 



9. Speaks in both Spanish and English during 
instructional program 

10. Accepts feelings of students in a non- 
threatening manner 



H. Praises or encourages appropriate student 
action or behavioi (nods head, "go on," etc.) 
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Evaluation Form H (Continued) 



12. Accepts or uses student idp*« (clarifies, 
builds, or develops ideas Su geste.d by 
student) 

13. Asks questions with the intent of encouraging 
student dialogue (asks broad questions requiring 
more than "yes" or "no" answers) 



BEHAVIOR RELATED TC BILINGUAL TEACHER 

1. Prepares student materials as requested by bilinqual 
teacher 9 

2. Encourages on the job supervision from the bilinqual 
teacher 9 

3. Accepts and uses suggestions and recommendations of 
the teacher 

4. Asks questions of the bilingual teacher to increase 
understanding of content or procedure 

ADDITIONAL COMMENTS OF THE OBSERVER: 

1. In-service training needed in areas of: 



OBS. NO. OPP. 



2. Supervision/administrative .aeeting needed in areas of: 



3. Other comment: 



SANTA BARBARA COUNTY BILINGUAL PROJECT 

Evaluation Form 15 
COMMUNITY LIAISON OBSERVATION CHECKLIST 

Name of Community Liaison 

Name of Observer 



Date of Observation 



Length of Observation 



Instructions: Information to be completed by project director, and/or resource 
teacher, and/or school principal after a minimum of two hours observation of 
community liaison performance on the job. 

Complete the checklist after observing the community liaison during Nov. and March. 

Mark items as observed if the behavior is observed more than once 

Incorporate the observations of the two or three observers into one observation 

checklist for each of the two observation periods. 
Submit observation checklist to evaluation secretary by 12/1/70 and 4/1/71 



BEHAVIOR RELATED TO PARENTS 



The community liaison: 

1. Plans and conducts at least one workshop for parents 



2. Discusses the goals of bilingual program with parents 



3. Discusses bilingual program student activities with 
parents 



4. Holds district advisory council meeting 



5. Encourages parent visits to school activities 



6. Speaks in Spanish and/or English to parents as 
necessary 



7. Demonstrates friendliness and understanding 
toward parents and students 



8. Exhibits interest in parents and students 



9. Recommends community services as needed by the 
family 



10. Encourages parent participation 1n school volunteer 
activities 



U. Keeps records of parent and community participation 



^0 e 
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Evaluation Form #5 (Continued) 



BEHAVIOR RELATED TO PROJECT AND SCHOOL STAFF 

OBS. NO OPR. 

1. Works cooperatively with project staff members to 

plan and develop parent and community program 

2. Assist project and school staff by discussing 
relevant information needed to plan an effective 

Instructional program 

3. Works cooperatively with school principal to 

develop parent program 

4. Asks for help when needed 

5. Accepts and uses suggestions and recommendations 

of the project director ; 

ADDITIONAL. COMMENTS OF THE OBSERVER: 



'J 
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SANTA BARBARA COUNTY BILINGUAL PROJECT 
Evaluation Form #6 
INSTRUCTIONAL QUESTIONNAIRE FOR BILINGUAL TEACHERS 



Date Completed 
School 



Teacher's Name 
Instructions: 



Bilingual Teacher: Complete the following questions during the first 
two weeks of January and May. Return the questionnaire by mail to 
the project director by 1/15/71 and 5/15/71. 
Answer questions for your classroom only. 



INSTRUCTIONAL PROGRAM 

1. Total number of students: 

Pre-Tested Post-Tested 

2. Total number of students enrolled as of 12/1/71 and average minutes of 
Instruction per week: 



GRADE LEVEL 
Kindergarten 
First Grade 
Second Grade 
Third Grade 
Fourth Grade 



AVERAGE MINUTES OF 
WEEKLY BILINGUAL 
INSTRUCTION 



NO. GIRLS 



NO. BOYS 



NO. 

TOTAL STUDENTS 



3. Have you diagnosed the educational needs of each child and developed a prescriptive 
program for him/her? 



Yes 



No 



EMC 
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Evaluation Form if 6 (Continued) 

4. How o'ten, on the average, do you assess student progress and update the 
prescription for each child (move to a higher level objective)? 



Twice a Once a Each 2 Each 3 
Dally Week Week Weeks Weeks 



in language arts/ 
dominant language 

in language arts/ 
second language 

In mathematics 

In social science 

In ESL 



5. List the methods and materials most frequently used to assess student progress: 

SUBJECT AREA METHOD USED FOR ASSESSMENT MATERIALS USED FOR ASSESSMENT 

In language arts/ 

dominant 

language 



In language arts/ 
second 
language 



In mathematics 



In social science 



In ESL 



3ko ; 
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Evaluation Form 16 (Continued) 

6. How many children are receiving instruction in each of the following project 
areas? How much time in minutes per week is being spent in each subject area? 



No. Of 
Children 

Kindergarten 


. Minutes No. Of 
Per Week Children 


Minutes 
Per Week 


First Grade 






Second Grade 






Third Grade 






Fourth Grade 







GRADE LEVEL 

Kindergarten 
First Grade 
Second Grade 
Third Grade 
Fourth Grade 



MATHEMATICS 



SOCIAL SCIENCE 



ESL 



No. Of 
Children 



Minutes 
Per Week 



No. Of 
Children 



Minutes 
Per Week 



No. Of 
Children 



Minutes 
Per Week 



7. How often do you meet with classroom aides for planning student activities? 

Dally More than once a week Once a week Once each two weeks 

Once each three weeks Once a month 

8. How long on the average are the planning periods with the classroom aides? 

15 minutes 30 minutes 45 minutes one hour longer than an hour 

9. List briefly the content of planning sessions which you have with the classroom 
aide: 



AO j 
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Evaluation Form # 6 (Continued) 

10. How successful and helpful do you feel the planning sessions are? 



clSss^om f?de?" %P ** in the ClaSSr00m 0bserv1n 9 and assisti "9 the 

— . Once a day Once a week Twice a week Other: 

12. HoiHong is the average observation period In which you assist the classroom 

10 minutes 20 minutes half hour 

13 ' ?2Jo£li e 2« ( °? the avera 9 e l d0 y° u m eet with the students regular classroom 

teacher to plan prescriptive activities and develop coordinated teaming plans? 

— More than once a week Once a week Once each two weeks 

Once each three weeks Once a month 

teaJhen 6 ^ C ° ntent ° f the$e plann1ng sess1ons w1th the ™^* r classroom 



15. How successful and helpful do you feel these planning sessions are? 



16. Hjw of ten do you observe the regular classroom program to better coordinate 
bilingual and regular classroom activities? coordinate 

— Once a week — Once each two weeks Once each three weeks 

Once a month Not at all 

V ' progrSS? m * aVera9e Per1 ° dS ° f ODSerkvat1ons of the regular classroom 

— 10 minutes 20 minutes half hour 45 minutes 

X%o^^ COmUnHy 11a1S ° n t0 ass1st 1n the coordination 

— More than once a week Once a week Once each two weeks 

Once each three weeks Once a month 



20 
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Evaluation Form 16 (Continued) 

19 ' October*" h 1970?° U Cha " 9ed or9an1zat1onal strate 9y established on 

No change Once Twice More than two times 

20 * ^col b L the K nature of the S hanges in the organizational strategy and the 
reason the changes were needed: 



a * pUnSiJg? d ° eS the resource teacher or the Project director meet with you for 

Once a week Once each two weeks Once each month 

Less than once a month 

22 ' di?ectS?? 1S y ° Ur aVera9e plann1ng per1od w1th the ^source teacher or project 

10 minutes 20 minutes half hour 45 minutes 

23. How successful and helpful do you feel these planning sessions are? 



24 ' "ryo^JusIroSl!? reS ° UrCe teaCher ° r the pr ° jeCt d1reCt0r observe students 

Once a week — Once each two weeks Once a month Less than once a 

month 

25. How long on the average does the resource teacher or the project director 
observe In your classroom? prujewi uirecior 

10 minutes 20 minutes half hour 45 minutes 



